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Beliefs in Western Canada  

 

 

 

ABSTRACT 

This research examined the intergenerational transmission of parenting beliefs and the impact of 

the Supporting Father Involvement (SFI) program on parenting beliefs of program participants. 

In phone interviews, 49 participants from Western Canada were asked about parenting beliefs 

they hold most dear from their own growing up experience, how these beliefs influence their 

parenting, and if SFI strengthened or changed their beliefs. All participants had previously 

participated in SFI, an intervention designed to strengthen parenting, co-parenting, and couple 

relationships. Results from this study found the intergenerational parenting beliefs of participants 

to be putting the family first, discipline, unconditional love and support, and a love for learning. 

Participants described how their parenting beliefs helped created a closer bond within the family. 

SFI impacted parenting beliefs by providing a community forum to test pre-existing beliefs, 

helping to put values into practice, increasing sensitive parenting among parents, and 

strengthening beliefs; a few participants felt the program had no impact on their beliefs. This 

research demonstrates the prevalence of inter-generationally transmitted parenting beliefs and the 

specific values and beliefs of families living in Western Canada. Results indicated that through 

community and program support, families have the potential to increase their positive parenting 

behavior and strengthen pre-existing beliefs, such as father involvement, that specifically relate 

to the program’s focus and goals.  
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CHAPTER I 

Introduction 

Intergenerational transmission of parenting behaviors has been of interest since early 

research done by Belsky (1984) who focused on child maltreatment and the effects of the 

psychological well-being of the parent on the child. This research helped solidify the theoretical 

model that parents influence their children and thus transmit beliefs and behavior patterns inter-

generationally. This model of understanding led to effective interventions in the prevention of 

child abuse (Belsky, Conger, & Capaldi, 2009).  

Additional theories continued to support the intergenerational transmission process from 

parent to child. Bandura’s (1986) social learning theory describes a process by which the 

environment molds and shapes behavior through modeling and mirroring of everyday behavior 

by parents and other care-givers to children. For example how a child learns to eat or pick up 

toys through parental demonstration and teaching of these behaviors. Furthermore, Bowenian 

(1986) family systems theory asserts that family structure, roles, and dynamics impact relational 

frameworks and the repetition of these in the child’s future relationships. 

Empirical research on the intergenerational transmission of parenting has focused on 

interrelated factors to better understand what influences the transmission of parenting beliefs and 

behaviors. Factors such as class, gender, work stress, community supports, the co-parent 

relationship, and each factor’s impact on families inter-generationally have been studied (for 

reviews see Serbin & Karp, 2003; Putallaz, Costanzo, Grimes, & Sherman, 1998).  
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I became very interested in family stories and the construction of family narratives 

throughout generations. I thought about when I asked people about their families, stories from 

previous generations tended to arise in their conceptions about who they are and who their 

children might become. It is upon personal reflection on my own growing up experiences that I 

began to notice how much my parent’s childhood and their relationship with their parents 

impacted how they parented and their beliefs about parenting.  Because of this impact I wanted 

to study how other family’s parenting beliefs were influenced by their own growing up 

experiences and how that influences the way they parent their children. This interest led me to 

the research question: What kind of parenting beliefs do people hold most dear that come from 

their own growing up experiences, and how do these beliefs influence their own parenting?  

In addition to the above question I was also curious about how beliefs are reinforced or 

changed. Because the participants in this study were involved in a program called Supporting 

Father Involvement or SFI, I wanted to know how participating in this program, focused on 

supporting families and encouraging father involvement, might have impacted or changed 

participants’ beliefs about parenting (Cowan, Cowan, Pruett, & Pruett, 2010). This led to the 

additional research question: How did participating in SFI strengthen or change the participants’ 

parenting beliefs? 

This study is relevant to the field of social work because it continues to explore the 

impact of early life experiences on parents. When social workers are knowledgeable about the 

impact of parenting experiences on adults and their beliefs, appropriate and supportive 

interventions can be provided to parents and families. Social workers involved in intervention 

based programs have a more comprehensive understanding of the ways beliefs are impacted by 

program interventions through this research. This study also has positive implications for 
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supporting the large number of social workers involved in family, couple, and community based 

therapeutic work.  

For this research 49 co-parents who participated in the SFI program approximately one 

year- 22 months prior were interviewed about their parenting beliefs. This qualitative study used 

a designed interview template for the interviews with prompts to further discussion on specific 

questions. The questions for this research study were part of a larger study and interview focused 

on evaluating the SFI program, attachment style of the co-parents, and family roles. Thematic 

analysis was used to analyze the qualitative data for this report. The following reviews 

theoretical and empirical research related to the intergenerational transmission of parenting 

beliefs, the methodology used for the study, findings, and a discussion of the findings with 

implication for future research and clinical social work.  
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CHAPTER II 

Literature Review 

This research paper will focus on parenting beliefs and how involvement in the 

Supporting Father Involvement intervention changes or impacts those beliefs. This study is a 

small part of a larger evaluation study. The SFI intervention curriculum focused on five domains 

of family life: family members’ personality characteristics, mental health, and well-being, the 

three-generational transmission of expectations and relationship behavior patterns, the quality of 

the parent-child relationships, the quality of the relationship between parents, and the balance of 

life stresses and social supports in the family’s relationships with peers, school, work, and other 

social systems.” (Pruett, Cowan, Cowan, Pruett, 2009, p. 166). Parents are assessed in each of 

these five areas. The current research will focus on one of those domains: the three-generational 

transmission of expectations and relationship behavior patterns.  

The intergenerational transmission of parenting beliefs is defined in the literature “as the 

process through which purposively or unintendedly an earlier generation psychologically 

influences parenting attitudes and behavior of the next generation” (Van IJzendoorn, 1992,      

pp. 76-77). This is a three-generational phenomenon where the generation before and after the 

parents’ own, impacts and influences the beliefs that parents hold about parenting. Parents learn 

from their own growing up experiences about parenting and what behaviors they want to 

replicate or discard as parents themselves. Parents are then influenced or challenged by their 
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preconceived, often unconscious ideas about how to parent their child, all of which dynamically 

interacts with who the child is and how the co-parents work together.  

 Parenting beliefs are a critical aspect of understanding parenting behavior (Simons, 

Beaman, Conger, & Wei, 1992). The important link between beliefs and behaviors has numerous 

implications for the field of social work, policy, education, and child development. A 

foundational component to understanding beliefs and behavior is how this transmission occurs. 

Much research has focused on the transmission of parenting behaviors inter-generationally and 

the impact of early childhood experiences on parenting behaviors (e.g., Belsky, Conger, & 

Capaldi, 2009). There are numerous theories that have been posited to understand this 

transmission; this paper will focus on social learning theory and family systems theory.  

Social Learning Theory  

 Social learning theory emphasizes the impact of the environment on learning cognitions 

and behaviors. Bandura’s “social cognitive theory embraces an interactional model of causation 

in which environmental events, personal factors, and behavior all operate as interacting 

determinants of each other” (Bandura, 1986, xi). When applied to parenting beliefs, social 

learning theory would predict that due to the child’s experience of parenting by his/her own 

parents, and due to the environment in which that child grew up, these in turn will affect the 

parent’s parenting behavior with his/her own children, in the next generation. Simons et al. 

explains:  

Rarely do parents discuss parenting philosophy with their children. Rather, to the extent 

that parents transmit their beliefs about parenting to their children, it is through their 

parenting practices. Over and over the child observes and experiences the consequences 

of his or her parent engaging in a particular pattern of behavior. As a result of repeated 
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exposure to a style of parenting, the child might be expected to infer rules and principles 

expressed by the parent’s behavior (1992, p. 824).  

These experiences of parenting behavior in childhood form and create the parenting beliefs and 

practices of the next generation.  

Other theorists have expanded upon Bandura’s (1986) social learning theory to include 

biological components and influence. Patterson (1998) writes, “The continuity of parenting as a 

causal mechanism reflects a complex interplay between interpersonal and biological processes” 

(p. 1266). Van IJzendoorn (1992) states: 

Intergenerational influences on parenting may include genetic factors. The transmission 

of genes from one generation to the next may shape the next generation’s predispositions 

and proclivities towards experiencing the social and physical environment, and therefore 

its parenting style (p. 76).  

Research currently includes a more comprehensive outlook on the intergenerational transmission 

of parenting behaviors to include both environmental and biological factors affecting the next 

generation of parents (Conger et al., 2009, p. 1280). For example, Meaney’s (2001) research 

examines the effects of maternal care on genes and cognitive development of the offspring. 

Meaney’s (2001) research demonstrates how maternal care creates variations in gene expression 

in children that then influences stress response and brain development (p. 1161). His findings 

“provide evidence for the importance of parental care as a mediator of the effects of 

environmental adversity on neural development” (Meaney, 2001, p. 1161). Including genetic 

factors in understanding how behaviors are inter-generationally transmitted provides additional 

insight into what influences this process.  
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Bowenian Family Systems Theory  

 In explaining the determinants of child behavior, Bowen’s (1985) family systems theory 

described a process of the child’s behavior as a result of the family system across generations. A 

key component of Bowen’s theory is the “multigenerational transmission process”, which 

describes the effects of family patterns on every proceeding generation (p. 491). Bowen (1985) 

theorized that the interplay of family dynamics which he refers to as triangles, roles, and the 

process of “differentiation of self” within the family all influenced the family system, in turn, 

shaping and forming beliefs and behaviors that were likely to be repeated inter-generationally.   

 “Differentiation of self” which is described as the key theoretical factor, relates to how a 

person experiences decision making related to his/her emotions and intellect (Bowen, 1985,       

p. 424). Bowen (1985) describes higher functioning individuals as having more “differentiation”, 

the ability to make decisions without being engulfed by their emotions (p. 424). He further 

explains that the well-being of both individuals and families can be described through their 

ability to differentiate, influenced by each other and society at large.  

Bowen also describes several family dynamics that form the intergenerational passing of 

beliefs and attitudes. One such concept, “triangles”, is foundational to his family systems theory. 

He describes triangles as the “predictable pattern of emotional forces between three people” that 

helps ebb the “flow” of emotional stress between a two-person system (pp. 424-425). He 

describes how the relational patterns of a three-person system become predictable and repeat 

over and over again, influenced by the emotional connections between those involved in the 

system. For example, when parents are under stress in their relationship one may rely on the 

child for additional support and balance. It may then become a predictable pattern that when the 
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parents have an argument one child (“the most vulnerable”) is pulled into the triangle to provide 

emotional support to the parent (Bowen, 1985, p. 373). 

Another dynamic, the “family projection process”, is the process by which problems 

experienced by the parent are put onto their children psychologically and passed from generation 

to generation. For example, a mother’s anxiety about motherhood and creating a healthy attended 

to child can cause intense mother-child relations and cause stress within the child.  It also 

explains how the child in the family who is most enmeshed continues on a path of least 

differentiation, while the child who is able to differentiate develops a healthier sense of self 

within the family system. This vulnerable child then experiences impairment to a degree 

influenced by parental stress and triangulation (Bowen, 1985).  

Bowen (1985) also described the importance and meaning behind sibling position as the 

means through which “children develop certain fixed personality characteristics” (p. 426). He 

summarized this aspect of family systems theory as working together with other dynamics to 

understand the family’s “emotional process” and the role each person will play within the system 

(p. 426). How each person experiences family, parenting, and roles begins to impact their beliefs 

and behavior in the development of their own family in the next generation.  

 Two additions to his theory made include “emotional cutoff”’ and “emotional process in 

society” (Bowen, 1985, p. 426). “Emotional cutoff” is described as the “unresolved emotional 

attachment” (p. 382) to the parent, and the child’s inability to differentiate. Bowen (1985) 

discussed the interplay between the intensity of the “emotional cutoff” and differentiation; the 

less differentiated, the more intense the emotional cutoff. His theory not only applies to families 

but to society at large through “societal regression” (p. 385). He applied many of his theoretical 

concepts to conflicts in society, seeing similar patterns of dynamics between systems. These 
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larger societal influences also relate to parenting beliefs and behavior as they dictate norms and 

expectations within cultural systems.  

Bowen’s (1985) family system theory relates to the intergenerational transmission of 

parenting beliefs and behaviors in a number of ways. Understanding a parent’s family system 

and their experience for example, of triangulation as a child, provides important context for their 

own parenting behavior. Because of processes such as the “family projection process” and 

“differentiation” there is a theory and context for understanding how one generation impacts the 

next and future family systems.  

 Through the theoretical lens of both social learning theory and family systems theory, it 

becomes clearer how behaviors become beliefs and are then transmitted from person to person, 

from generation to generation. Though these theories and studies strongly suggest that the 

intergenerational transmission of parenting beliefs occurs because of learned behavior, there is 

still some question about the means of causality (Sigel, 1992; Van IJzendoorn, 1992). Van 

IJzendoorn (1992) explains that studies using observational methods and the Adult Attachment 

Interview in their methodology in longitudinal research have strongly demonstrated that 

parenting beliefs are transmitted through behaviors. Van IJzendoorn (1992) also highlights the 

importance of “contextual factors” (p. 97) on the intergenerational transmission of parenting and 

their influence on each generation. Sigel (1992) discusses the importance of future research 

examining cultural factors and psychology of the parents as domains that may increase 

understanding in the transmission of parenting behaviors and beliefs from generation to 

generation. Next will follow an overview of research on parenting beliefs and a summary of 

variables examined in prior research on the intergenerational transmission of parenting beliefs 

and behaviors, leading up to the research questions for this study.  
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Overview of Prior Research 

 Early history in the research of parenting beliefs and behavior focused on the 

understanding and prevention of child abuse. Belsky (1984) is known for his contribution to the 

research of multi-generational abusive parenting behaviors. His research helped to connect the 

abusive behaviors that abusive parents themselves experienced while children as influential 

factors in the continuation of these behaviors. Belsky’s (1984) research focused on three primary 

factors regarding parenting: “(1) The parents’ ontogenic origins and personal psychological 

resources, (2) the child’s characteristics of individuality, and (3) contextual sources of stress and 

support” (p. 83). Belsky (1984) viewed these factors as informing parenting behaviors and 

sources of analysis in his research.  

Belsky’s research was foundational because it highlighted factors that influence parenting 

and could protect against the intergenerational transmission of abusive parenting. This 

information helped increase the understanding of what contributes to the cycle of abuse and in 

the development of prevention interventions, which was Belsky’s (1984) main goal in the 

research. It also suggested that if research can help in understanding the determinants of abusive 

parenting, then these methods can also help the field understand what lies behind parenting 

practices overall (Belsky, 1984).  

Much of the research in the area of parenting beliefs and behavior inter-generationally uses 

retrospective design. This method of analysis heavily relies on the memory of the individual and 

is prone to error, while also not providing accurate documentation of what the parents’ childhood 

experience was from an objective perspective (Belsky, Conger, Capaldi, 2009; Caspi & Elder, 

1988; Zeng-Yin & Kaplan, 2001; Putallaz et al., 1998). Perceptions change over time, and it is 

likely that how one looks back at her childhood and how she felt is not fully associated with how 



11 

 

she actually felt at the time.  The research field adapted to this design limitation by more heavily 

using a prospective design method of data collection. This allowed researchers to follow 

generations of participants and to have a fully documented picture of how parenting behaviors 

and beliefs transmit from generation to generation at multiple points in time (Belsky et al., 2009; 

Caspi & Elder, 1988; Zeng-Yin & Kaplan, 2001). Prospective multi-generation studies grew 

from the early methodology applied in the field of parenting beliefs and behavior, which greatly 

strengthened research findings and results (Caspi & Elder, 1988; Zeng-Yin & Kaplan, 2001).  

Transmission of Parenting Beliefs and Influential Factors  

 There is much debate within the field of psychology and human behavior on the means in 

which changing thoughts and behavior occurs. Variation in clinical theoretical application such 

as the difference between cognitive therapy and psychodynamic therapy help to highlight 

different theoretical models. One main philosophy, cognitive therapy, created by Aaron Beck in 

the 1960s, is that behavior change occurs in the understanding and recognition of thoughts 

(Beck, 2011, p. 3). Cognitive therapy asserts that when a person begins to recognize a negative 

thought that leads to a particular behavior, change can be created when the thought is understood 

and challenged leading to a different more desirable outcome (Beck, 2011, p. 3). Psychodynamic 

therapy asserts that by bringing unconscious desires and beliefs to consciousness, and attending 

to resistance, transference, counter-transference, and relational dynamics with the therapist, 

clients can grow and develop relationally and in everyday functioning (Summers & Barber, 

2010, p. 12).  Though there is debate around the causes of change in thinking and behavior, there 

is also consistent interplay and overlap between the two philosophies.  

Research studies have looked at a number of variables pertaining to parenting beliefs and 

behaviors. The following empirical articles outline these study results. 
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Variables Related to Parenting Beliefs and Behaviors  

 

Although there is a strong connection between  experienced behaviors and one’s own 

parenting beliefs, “parenting experienced in one generation is by no means inevitably repeated in 

the next” (Belsky, et al., 2009, p. 1202). Researchers began to ask, what are the variables that 

influence behaviors and beliefs and that either promote, interrupt, or challenge the inter-

generational transmission?  

Harsh and constructive parenting practices. Simons, Whitbeck, Conger, & Wu’s (1991) 

451 two-parent family research found that harsh parenting practices did transmit inter-

generationally, a similar conclusion to one Belsky (1984) drew previously. They concluded that 

the impact of harsh parenting practices was stronger for mothers than for fathers and that 

socioeconomic factors transmitted across generations influenced similarities across generations 

regarding the harsh discipline of male children (Simons et al., 1991, p. 159).   

In other research, Zeng-Yin & Kaplan (2001) studied constructive parenting inter-

generationally using a longitudinal data set that spanned two decades and gathered data during 

early adolescence, early adulthood, and middle adulthood. The authors hypothesized based on 

previous research that the following variables influence the transmission of a constructive 

parenting style: the psychological state of the parent, the strength of interpersonal relationships 

and attachment, the influence of social participation and education, and the effect of positive 

parenting in adolescence on the parent.   

Work and community. Numerous studies have looked at what factors create the dynamic 

within a family system that then gets entangled within the family dynamic inter-generationally. 

Studies have specifically examined the impact of environmental stressors such as work and 

financial concerns on family dynamics inter-generationally as strong variables for 

intergenerational transmission (Caspi & Edler, 1988; Schulz, Cowan, Cowan, & Brennan, 2004).  
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Schulz et al., (2004) examined the influence of work on couples and families using a 

longitudinal study of 82 husbands and wives who were parents of young children. The authors 

measured workday pace and end-of-the-workday mood on withdrawn and angry marital 

behavior. Gender variations were found in this study indicating that “angrier marital behavior 

was more positively correlated with women’s negative work-day experiences, while findings for 

men indicated less angry and more withdrawn behavior”. The results of this research indicate 

work-related stress as a variable in understanding parent behavior, and therefore beliefs and 

practices of the next generation.  

Parenting beliefs, behavior, and the three generational transmission of such are also 

influenced by community interactions. Research has emphasized the importance of community 

support in marital satisfaction and the impact of work stress on the family system (Hostetler, 

Desrochers, Kopko, & Moen, 2012; Schulz et al., 2004). Because we know that stress on the 

family system impacts parenting beliefs and behavior, the family system and parenting beliefs 

and behavior are interrelated to community support.  Results of this research emphasized the 

influence of job-stress on parents and families and the important role community supports can 

play in mediating martial and family satisfaction, especially for fathers (Hostetler et al., 2012).  

With the knowledge of interrelated influential factors impacting the family, more can be done 

to positively support the family and constructive parenting, and thus beliefs inter-generationally. 

When parents provide more constructive parenting, it positively influences the outcome of the 

next generation developmentally, and ingrains positive parenting beliefs and practices. Because 

research has identified the influence of work and community supports, interventions based on 

these factors could potentially provide support for creating constructive parenting beliefs inter-

generationally.  
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Gender. Another aspect of parenting beliefs and behaviors relates to the socialization of 

gender roles and they are transmitted inter-generationally. Studies that focus on gender in co-

parenting relationships indicate effects on parenting behavior and couple satisfaction (Hostetler 

et al., 2012; Schulz et al., 2004; Simons et al., 1992). Studies can continue to add to the breadth 

of research by studying the parenting behaviors and co-parent relationships of gay-identified 

families. If there is a known difference in how men and women are impacted by work related 

stress and how this impacts the family system, additional research on non-traditional families can 

continue to add depth to understanding families. If women and men engage differently under 

stress, then how does gender variation, transgender identified parents, or same-sex couple 

families react to work-related stress and community supports?  How then are parenting beliefs 

and the transmission of such related to these variables? Additional research in this area could 

provide support for family interventions and services for non-traditional and same-sex parenting 

systems.  

Studies have also indicated that parenting practices and behaviors influence children 

(who are potential parents later in life) differently based on their gender. For example, Simons et 

al. (1992) found that supportive parenting practices influenced the parenting beliefs of girls more 

than boys. They also concluded that harsh parenting practices were more impactful on the 

parenting beliefs of boys than girls when measured during late adolescence (Simons et al., 1992).  

If parents tended to think that their behavior had a strong impact on their child’s development, 

more supportive parenting techniques were used and those beliefs were evident in their 

adolescent children (Simons et al., 1992). This research has implications for understanding the 

influence of gender on the socialization of parenting and the impact of parent understanding of 
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their own parenting behavior on their child’s development. Both can be seen as factors 

influencing the direct transmission of harsh parenting behaviors and beliefs inter-generationally.  

Parenting style and problematic child behavior. Research studies have looked to 

broader environmental components that impact the family such as socio-economic status and the 

inter-generational transmission of financial status on families and child development (Conger & 

Donnellan, 2007; Capaldi, Pears, Patterson, & Owen, 2003; Conger, Neppl, Kim, & Scaramella, 

2003).    

Conger et al. (2003) used a prospective longitudinal design to study the intergenerational 

transmission of angry and aggressive parenting and child behavior in three generations of 

participants. This study used observational methods to collect data, which were measured by 

multiple researchers to strengthen study results (Conger et al., 2003). The research from this 

study showed an intergenerational transmission of angry and aggressive parenting from the first 

generation to the second generation. .  

Capaldi et al. (2002) also conducted research, using a prospective design across three 

generations through interviews, questionnaires, telephone interviews and teacher questionnaires. 

The authors concluded that there was a “significant association between the poor parenting 

practices of parents and those of their sons approximately 12 years later” (p. 139). Their findings 

also suggest that children who experience “poor parenting practices” become “at risk for the 

development of antisocial behavior” (Capaldi et al., 2002, p. 139). Focus has also been placed on 

the impact of school drop-out, substance-abuse, illness, and poverty, as well as biological and 

genetic factors contributing to intergenerational transmission of parenting practices (for review 

see Serbin & Karp, 2003).  
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Discussion exists on the need to look critically at methodological challenges the field of 

intergenerational studies experiences, such as the “interactive and sequential nature of 

individuals’ life trajectories” (Serbin & Karp, 2003, p. 140). This is important to address in 

developing a more comprehensive understanding of related factors to the intergenerational 

transmission of parenting beliefs and in researching “the effects of parenting training or other 

prevention programs, within intergenerational research” (Serbin & Karp, 2003, p. 141). Serbin & 

Karp (2003) call on the use of “multiple predictors to project developmental trajectories (i.e., 

hierarchical linear modeling, growth curve analysis” to expand this research area (pp. 140-141).  

Current Research Study  

This study seeks to understand the impact of the SFI intervention on inter-generational 

parenting beliefs. The SFI curriculum focuses on processing the experience of parenting, 

fostering increased father involvement, and strengthened the co-parent relationship, among other 

outcomes. Prior research found a link between positive parenting beliefs and behaviors and 

strength in the co-parent relationship (Zeng-Yin & Kaplan, 2001; Clark, Young, & Dow, 2013).  

Support has also been shown for the relationship between “neighborhood friends” for fathers 

in martial and family satisfaction (Hostetler et al., 2012) and the impact of participating in social 

activities on constructive parenting practices due to the socialization of societal values and norms 

(Zeng-Yin & Kaplan, 2001). The SFI intervention creates an environment for community 

support and peer learning through their group model. This could lead to an increase in 

engagement and support, which has been shown to have a positive effect on supportive parenting 

behaviors and beliefs.   

This research will ask parents to identify beliefs they hold about parenting informed by their 

own growing up experience, how they see these beliefs influencing their own parenting, and how 
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participating in the SFI intervention has supported or influenced these identified beliefs. It is 

hypothesized that due to the strength of correlation between positive parenting beliefs and 

behaviors with strength in the co-parent relationship and community supports, that participation 

in the SFI intervention can strengthen positive parenting beliefs and challenge harsh parenting 

beliefs. This research will help add to the current understanding about how parenting patterns 

either continue or are mediated in the next generation.  

The SFI intervention aims to change both attitudes and behaviors in individuals and couples 

by strengthening the co-parent relationship, increasing supports through group meetings and 

engagement, increasing the father’s participation in the family, and ultimately creating a 

healthier family dynamic for parents and children. 
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CHAPTER III 

Methodology 

The Current Research Question 

The research question for this study concerns the intergenerational transmission of 

parenting beliefs and how the SFI intervention changed or impacted those beliefs. Participants 

were asked the following questions: 1) What kind of parenting beliefs do you hold most dear that 

come from your own growing up experience? 2) How did these beliefs influence your own 

parenting? 3) How has participating in SFI strengthened or changed these beliefs?   

The questions were designed so that parents self-select parenting beliefs informed by their own 

experience as children growing up within their family. The questions also ask participants to 

reflect on the influence of these beliefs in their own experience as parents. The final question 

regarding how their beliefs have been strengthened or changed due to involvement in SFI aims to 

address the impact of this intervention on the parenting beliefs of participants, from their own 

retrospective accounts, as they look back on the intervention one year to 22 months from the 

intervention’s completion.  

Study Sample  

 Participants for this study must have also completed participation in the SFI intervention 

in Alberta, Canada. Participant criteria for SFI in Alberta was that both partners are over 18 years 

of age, speak English, and agree to participate in the SFI intervention and the research being 

conducted on the program. Other selection criteria from their original participation in the 
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program include: the parents must have agreed to raise their youngest child together, regardless 

of whether they were married, cohabitating, or living separately. At the time of their participation 

in the SFI group, neither co-parent suffered from a mental illness or drug or alcohol abuse 

problems that interfered with their daily functioning at work or in caring for their child. If either 

co-parent reported serious problems of this kind, the family was not offered one of the study 

interventions and was referred for other appropriate services. Families who report any of the 

above difficulties when recruited by case managers for this follow-up study were excluded. At 

the time of recruitment into the SFI program, co-parents were not accepted if there was a current 

open child or spousal protection case with Child Protective Services or an instance within the 

past year of spousal violence or child abuse. This last criterion was designed to exclude 

participants whose increased participation in daily family life might increase risks for child abuse 

and neglect. Families who reported spousal violence or child welfare involvement at the time of 

recruitment to their case managers were again excluded. Participants must also have been willing 

to complete the questionnaire familiar to them from earlier participation in the SFI program. In 

addition, participants needed to have access to a phone line or Skype and be willing to speak 

with the researcher for about 45 minutes about their experience in SFI and their family 

relationships, roles, and functioning.  

Data Collection 

Participants were selected randomly from the families who had completed the SFI 

intervention in Alberta one year to 22 months before this research. Case managers at each of the 

three sites in the Alberta study contacted families who completed the intervention in the 

proscribed time frame and recruited them for the current study. If families agreed to learn more 

about the study, they were given the information of one of four Smith College School for Social 
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Work M.S.W. students who then contacted them by phone. Researchers included Todd Chen, 

Sarah Robins, Annabel Lane and the current researcher (Rachel Honig). The three sites included 

family resource centers in Cochrane, Lethbridge, and Norwood, all located within the province 

of Alberta, Canada. From among those who agreed to be contacted, the case managers gave each 

potential participant’s contact information to a designated student researcher. The researcher then 

called the potential participant and explained the study and how it would be conducted. All SFI 

participants completed and signed an informed consent form agreeing to participate in this 

expanded SFI evaluation research. The researchers discussed the consent form and issues of 

confidentiality with each participant.  

This research study is part of the ongoing SFI evaluation in Alberta, which consists of 

two components: a questionnaire comprising standardized instruments and scales developed for 

former SFI evidence-based research conducted elsewhere, and a qualitative interview designed to 

assess participants’ responses to questions about how the intervention affected their perceptions 

of themselves as partners, parents, and individuals (see appendices B and C). Researchers gave 

participants a choice about how they wished to complete the questionnaire: either completed by 

hand and mailed back to the research staff, sent an e-mailed link through survey monkey online, 

or conducted with the researcher over the phone. Once the participants completed the 

questionnaire, the researchers contacted participants to set up a time to conduct the interview. 

Interviews were done individually for each participant through either Skype video chat or by 

telephone.  

The quantitative questionnaire consists of scales that assess parental depression, father 

involvement, family role sharing (who does what), communication styles, parent stress, and 

relationship satisfaction. In addition, for this study, an instrument assessing relationship 
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attachment between partners was assessed for those co-parents who described themselves as 

being in an intimate relationship (the majority of participants).  

The researcher arranged separate times for each member of the co-parenting dyad to 

complete the qualitative interview, which was audiotaped and later transcribed. To avoid 

possible confounds from interview order, the researchers alternated which parent was 

interviewed first in each family. For example, the researchers interviewed the mother first for 

family one but reversed that order for family two at each site.   

The qualitative interview, which is the source of data for this study is a comprehensive 

set of questions intended to provide data on evaluating the SFI program, attachment and 

parenting, division of tasks, and parenting beliefs and practices. The researchers asked 

participants open-ended questions that relate to individual functioning, father involvement, 

family role sharing, the couple or co-parenting communication styles, relationship quality, and 

attachment, parenting stress (including the quality of the parent-child relationship), and the 

intergenerational transmission of parenting beliefs and behaviors. Three questions relating to 

parenting beliefs are the focus of the current study.  

Participants received a $15.00 gift card for their participation in the study (completion of 

both portions of the research, quantitative and qualitative questionnaires). After the completion 

of both portions of the assessment for all families, the research team compiled the data to analyze 

any changes from the pre-intervention assessment, to the follow-up assessments, as well as to 

evaluate themes that emerged from the qualitative data. 

Data Analysis  

 After the completion of each interview, the interviews were transcribed for data analysis. 

Each interview was listened to carefully and transcribed by the researcher who also completed 
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the interview by phone with the participant. This was done in order to create consistency and 

depth of understanding from the recorded interview to the typed transcription. Padgett (2008) 

explains that interviewers who complete the transcription have the ability to better understand 

conversational nuances and fill in any gaps associated with the audio-recorded interviews (p. 

135). 

After the transcription of each interview, the data were then reviewed carefully by the 

researcher and other members of the research team. The first step of analyzing the transcribed 

interviews was coding, or creating “concepts or meaning units drawn from raw and partially 

processed data” (Padgett, 2008, p. 139). Words and phrases from the transcribed interviews were 

coded so that thematic domains could be established to synthesize the data (Padgett, 2008, pp. 

151-152). Initially, open coding was used to interpret the data and search for organization in 

meaning from the interviews completed. Researchers focused on the raw data from the 

interviews while coding the data, attempting to withhold preconceived ideas about the answers or 

the known effects of participation in the Supporting Father Involvement program based on 

previous research. Codes were also created “in vivo, emerging directly from participants’ words” 

(Padgett, 2008, p. 154). This process allowed for less professional jargon and use of language by 

participants in order for the results to best represent their experience in the study (Padgett, 2008, 

p. 153).  

Two student researchers separately coded three interviews. They then compared their 

categories and discussed discrepancies until agreement was reached. If agreement could not be 

reached, then the senior researcher (advisor) and other student researchers were brought in for 

further discussion, eventually consensus was reached on all codes. After coding was completed, 

the data were analyzed using thematic analysis in order to identify and organize themes that 
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arose from the coded interviews. Thematic analysis helped to assess trends in parenting beliefs 

and behaviors while still looking closely at each participant’s response.  

Throughout the coding, another researcher was periodically brought in to code randomly 

selected interviews in order to check for consistency in coding, to decrease researcher bias, and 

discuss “inter-coder” perspectives on data (Padgett, 2008, p. 155). When differing perspectives 

occurred, the team discussed the discrepancy and based on consensus agreed upon a decided 

interpretation of the data. This increased validity and also assessed for convergent and divergent 

perspectives on the research data, codes, and themes (Padgett, 2008, p. 155). Quotes are used to 

provide examples of participant responses and as supportive data for the researchers’ 

organization of codes and themes.  

Researcher Bias 

The researchers have their own bias towards the project that are influenced by our own 

social identities. Factors such as class, race, political views, religion, ability, gender, etc. can 

influence the ways in which research is analyzed and discussed. I identify as a white woman who 

grew up in a middle class family from the Northeast Unites States. Both my mother and father 

were active parents and worked full time. My mother took on more traditional female gender 

roles such as cooking and cleaning. This has influenced my own values and judgments about 

parenting beliefs and behaviors such as women and men should contribute equally to raising 

children and co-parents should resolve disagreements through dialogue. These therefore 

impacted the way in which I interacted with co-parents and how I interpret and or react to their 

responses, especially as they differ from my own understanding and construction of a healthy co-

parenting relationship.  
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Societal norms about parenting and parenting beliefs may have also come out in the 

interview and skewed participant answers. In addition, my identity as a U.S. citizen interviewing 

Canadian participants is an important factor due to pre-conceived ideas that both U.S. citizens 

and Canadians have about one another. The researcher’s affiliation with the Family Centre and 

the case managers could have also biased the research as it may be more difficult for participants 

to speak honestly about the organization or their interactions with staff knowing that this 

connection exists.  

Due to these biases and other unconscious biases that I hold, I relied on multiple 

researchers on our team to decrease the influence of these biases as well as worked to recognize 

and look for ways in which they impacted the research. As a researcher I focused on being aware 

of my biases, attending to participant answers and experiences, and using inter-coder reliability 

for consistency in data analysis.   
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CHAPTER IV 

Findings 

The purpose of this study was to ask participants in the Supporting Father Involvement 

program about the parenting beliefs they hold most dear that come from their own growing up 

experiences. The purpose was also to find out how these self-identified beliefs impact their 

parenting and how participating in the SFI program strengthened or changed their parenting 

beliefs. This chapter presents the findings from 49 interviews with participants from the SFI 

program in Alberta, Canada. All participants in this study participated in SFI one year to 22 

months prior to their involvement in the current study. Study participants identified as parents 

and met the criteria for participation in the SFI program (see Cowan et al., 2009 for a description 

of the original RCT intervention conducted over nine years in California). The interviews were 

conducted by four graduate students from the Smith College School for Social Work using the 

same interview template and structure. The demographic data presented in this chapter was 

collected through an online survey that all participants completed before their qualitative 

interviews with the researchers. This chapter reviews the parenting beliefs that participants 

identified as informed by their own growing up experiences. Additionally, results regarding the 

impact of their beliefs on parenting are also presented. Lastly, how SFI impacted or changed 

their beliefs is described in this review of the major findings from the qualitative interviews. 
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Demographic Data  

Fifty parent participants in this study completed quantitative questionnaires, with 49 of 

them also completing a qualitative interview. A total of 26 mothers and 24 fathers participated in 

the quantitative survey. All participants had previously participated in the SFI program in 

Alberta, Canada and lived in one of three areas in the Province: Norwood, Cochrane or 

Lethbridge. Participants from all three sites were interviewed for this research.  

The age of participants ranged from 18-54 years with the mean age of mothers and 

fathers being between 35-44 years. Racially, the majority of participants identified as European 

or white (65.2 % of fathers and 75 % of mothers); 13 % of fathers and 8.3 % of mothers 

identified as Asian/Pacific Islander; and 4.2 % of mothers identified as Inuit. First Nation parents 

were also represented in this study (9% of fathers and 8% of mothers).  

Participants additionally reported their levels of education. More mothers finished some 

college or a two-year degree, while the largest percentage of fathers were skilled laborers. Over a 

third (38%) of the fathers reported they completed technical or trade school, while 21% reported 

they completed a bachelor’s degree. The majority of mothers (39%) reported completing some 

college or a 2-year degree, while 19% completed a bachelor’s degree.  

Parents’ combined household income ranged from < $20,000 to more than $90,000. The 

average combined family income was between $50,000 to $60,000 a year, with a median income 

of $60,000 and modal income of over $90,000 a year. Lastly, a small percentage (8%) of mothers 

and fathers reported receiving financial assistance.  

All of the participants identified as heterosexual and co-parenting with an opposite sex 

co-parent. In the survey, 85% of the couples indicated they were married (80% mothers; 91% 

fathers), 9% were living separately and raising a child together (separated or divorced), and 6% 
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were single (never-married or never-cohabiting couples).  Questions regarding ability, sexuality, 

gender identity, religion, and other aspects of identity were not asked in this study. Participants 

are referred to as “mother” or “father” (however they chose to identify during the study) in the 

following description of the data to protect their confidentiality.  

Parenting Beliefs  

In response to the question: What parenting beliefs do you hold most dear that come from 

your own growing up experience, participants in SFI reported parenting beliefs that were 

grouped into eight categories. These include family first, discipline, unconditional love and 

support, communication, respect, developing character in children, love for learning, and having 

fun. The following is a description of participant responses organized by category and number of 

responses.  

Family first. A major theme related to parenting beliefs from their growing up 

experience was the importance of being involved and spending time with their family (n=39). 

Participants described the importance of “always having dinner together” (n=7), being involved 

and showing up to support kids in their activities (n=6), and being accessible to their kids (n=8). 

A group of mothers described “being involved with their children” as being accessible all the 

time (n=6). One mother explained, “I’ve been home for over two and a half years taking care of 

my kids. I don’t work, I’m 24 hours accessible to them all the time. My whole life is my kids”. 

Similarly, fathers described the importance of family time and being involved fathers (n=8). This 

included taking turns with childcare, making supper, doing dishes, and modeling father 

involvement for their children.  

Some participants reported that their beliefs in “family first” and the importance of 

involvement came from their own experience of having uninvolved parents (n=6). A father 



28 

 

explained, “I could do the same, live that kind of life, but I chose to not focus on my career or the 

next advancement but rather on where am I gonna be located and can I spend time with the 

family, that kind of stuff”. In addition, a mother explained, “I’m here. My parents, they were 

busy working and stuff but they weren’t there enough to encourage us. I’m more involved with 

my kids than my parents were at this stage”.  

Discipline. Beliefs about when and how to discipline were common among participants 

(n=15). For example, a couple of participants described the belief of only using discipline when 

absolutely necessary and only “at the right time” (n=2). Other parents described beliefs such as 

“no hitting or spanking” and discipline through discussions and time-outs (n=2). In addition, 

parents reported their own parents used corporal punishment and strictness in discipline (n=5); 

these parents described not wanting to repeat their own parents’ use of strict punishment. For 

example, one mother explained, “My parents were very strict so I try to work with my child 

rather than just be controlling”. Additionally, a father described his upbringing and how it has 

influenced his parenting:  

I was brought up in an old fashioned Chinese family and we always believed that 

punishment comes first before any type of explanation. I still believe that physical 

discipline, like spanking sometimes has a place. But for me I realize that’s part of me and 

I understand at the same time I try to use a more diplomatic approach first before doing it 

the hard way.  

Other parents reported being strict and using discipline as a parenting belief they continue to use 

that is a holdout from their own childhood experiences (n=2).  
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Unconditional love and support. About a quarter of the participants reported their belief 

in showing their children unconditional love and support (n=12). Both mothers and fathers 

described this belief as telling their children they love them unconditionally. A mother explained: 

One thing that totally stands out to me was when I was growing up my mother would say 

‘I love you’, right? All of the time. And that’s always stuck with me and I tell my kids I 

love them probably ten times in a four-hour period.  

This mother, along with other participants, described her desire to replicate the unconditional 

love she received from her parents with her own children (n=3). Additionally, participants 

reported that due to the lack of unconditional love they received as children, they now as parents 

particularly emphasize unconditional love with their children. For example, a father explained: 

It’s probably the lack of being told I was loved. There hasn’t gone a day that my kids 

have been born that I haven’t told them I love them. So with the lack of me getting that, 

now I make damn sure my kids get that. Without question. So. Yeah that’s going through 

my head all the time.   

Communication. Another very common set of beliefs pertained to communication 

(n=11).  Mothers and father’s expressed their belief that having open and honest communication 

with their children and teaching their children to communicate honestly is important (n=6). In 

particular, an emphasis from both mothers and fathers was placed on the importance of 

communicating about emotions within the family. Additionally, parents described their belief 

that communicating with their children should “be more than just telling them what to do and 

expecting them to listen”. Parents discussed that communicating with their children is a way to 

teach them. For example, a father explained, “Parent’s don’t tell their children something just 
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because they’re adults. They tell it because they either experienced it or they don't want their 

child to get hurt”.   

Respect. Parenting beliefs about respect where also prevalent among responses from 

participants (n=8). A number of different aspects of respect were reported, such as, the belief that 

parents should respect their children, that children should respect their parents, respecting all 

family members, and respecting life. A father described respect inter-generationally within the 

family, saying, “My parents respect me as an adult because I respect them as a kid”. Also, 

respectful communication was highlighted as a parenting belief. One mother said, “In my house, 

no one yelled at each other. That’s something I really value being respectful and not raising your 

voice”.  

Developing character in children. A group of parents described the importance of 

parenting beliefs related to developing character in their children (n=8). Parents explained that 

their children having good character and manners was “more important than anything”. They 

described believing in honesty, kindness, being fair, taking responsibility, and “doing the right 

thing”. Some parents discussed wanting to “pass down” good manners from generation to 

generation. For example, “My dad was kind and fair. He would say little things about not 

judging people”. Other participants described wanting to instill new values about the importance 

of “becoming a good person”, which were values they reported were not emphasized during their 

own childhood.  

Love for learning. A small group of parents reported the parenting belief that their 

children should have a love for learning (n=6). Parents reported a desire for their children to do 

well in school and “value education”. Others reported they wanted their children to have 

“curiosity” and see the world as a place for learning.  Mothers and fathers described that this 
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belief comes directly from their own experience with their parents. A father explained, “[My 

mom] always reinforced me going out and exploring stuff that I was interested in…and those are 

things that I really want to reinforce with [my child]”. A father also explained the importance of 

making sure his daughter learned about her family’s cultural heritage, saying, “I am a First 

Nation person and I tried to bring that into my daughter’s learning”. In addition to a love for 

learning, five parents reported the belief that their kids should be involved in activities, such as 

sports and music.  

Having fun. A couple of parents said the belief that their children should have fun was 

most important. Parents reported beliefs such as “a balance of work and play” and that there 

should be “fun time, not just rules”. One mother said, “I really want [my kids] to know that I 

think it’s really important to be happy”.  

Closer bond. The only repeated finding for the question, “how do your beliefs influence 

your parenting”, was the common response that strong beliefs create a closer bond within the 

family (n=5). Parents explained their beliefs helped to “build” a bond within the family and with 

family members living outside the home.  

Many participants answered the question of how their beliefs impacted their parenting by 

re-stating their parenting beliefs or describing additional beliefs. The question therefore was not 

answered directly or in detail by most participants. This suggests that participants struggled to 

fully answer the question and that it may have been too abstract, not explained well or explored 

with participants, or outside their way of thinking to garner specific, in-depth responses.  

The Impact of SFI on Parenting Beliefs  

This next section will review the responses to the following question: How did 

participating in SFI strengthen or change these beliefs? The vast majority of participants 
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answered this question positively by describing: the ways SFI helped to put their values into 

practice, an increase in sensitive and positive parenting, how SFI gave them a community forum 

for testing their parenting beliefs, and the strengthening and reinforcement of their values and 

beliefs through SFI. A group of participants (n=7, 14%) reported that SFI had no impact on their 

beliefs.  

Helped to put values into practice. SFI helped parents put their values into practice, 

reminded them of their values, and introduced new values (n=10). A father said, “It reinforced 

that there was a way to balance your work life and your family life. [The program] introduced 

me to new tools on how to balance [both]”. Parents also described learning to “evaluate 

parenting” and the importance of self-care. One mother described her experience by saying:  

[SFI] made me realize that there’s a lot more to it than I originally thought! There’s a 

huge learning curve, and it challenges your own thoughts and opinions on what it is to be 

a good parent, and how to be a good parent, and what that looks like in day-to-day life. 

A mother also described how SFI helped her teach her husband and ask him to practice new 

parenting skills with her. Parents discussed how participating in SFI reminded them to “focus on 

their beliefs” and to “not give up” on practicing and implementing their beliefs.   

Increase in sensitive and positive parenting. Parents described how participating in SFI 

increased their sensitive and positive parenting (n=7). Fathers tended to discuss a decrease in 

strict discipline and an increase in communication with their children after SFI. Both mothers 

and fathers also mentioned an increase in parenting their kids as individuals and “being positive 

and present” in their kids’ lives.  
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Provided a community forum for testing beliefs. SFI helped provide a community 

forum for testing beliefs for a small group (n=5). Parents reported that in SFI they learned 

parenting strategies from other parents and saw other parents struggle with the same issues they 

were facing. A mother described this process by saying, “It really allowed me to see other people 

who had been raised differently and their values and the advantages and disadvantages of those”. 

Another mother expressed, “It made me feel that what I am doing isn’t wrong and that I’ve 

understood that every parent goes through what I’m going through”. Other parents described 

being in SFI as a way to evaluate their parenting practices and gain confidence in knowing they 

are parenting and interacting with their children in positive ways.  

Strengthened beliefs. Almost half (n=21) of the parents reported that SFI strengthened 

and reinforced their beliefs. Participants described this process in the following ways: confirming 

the path they were already on, validating their current parenting beliefs, affirming particular 

parenting practices, and reinforcing values about father involvement in parenting. A father 

explained that SFI reinforced and strengthened his belief in father involvement and fathers 

“playing a major role in the child’s development” through speakers, literature, and child 

development theory. Other parents emphasized how SFI confirmed that they were parenting 

“right” and strengthened existing beliefs.  

No impact on beliefs. A group (n=7, 14 %) of participants reported that SFI had no 

impact on their beliefs. Parents who reported no impact on their parenting beliefs emphasized 

that their beliefs about parenting “were always there” and were not changed or strengthened by 

participation in the SFI program.  
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Summary  

This chapter outlines the findings from the results of 49 interviews with parents from the 

SFI program. More than half of all answers related to parenting beliefs were informed by the 

mothers’ or fathers’ own growing up experience (55%), either repeating the same behavior 

(30%) or attempting to do the opposite parenting behavior (24%). Parenting beliefs mainly put 

emphasis on family first, ways to discipline, unconditional love and support, and communication. 

Others focused on a love for learning and character building with their children. SFI was seen as 

an important aspect of reinforcing and strengthening the beliefs for almost half of the 

participants. Mother and fathers viewed SFI as a community forum for testing their beliefs, said 

that SFI helped them put their beliefs and values into practice, and increased their use and skills 

in positive and sensitive parenting. The following chapter will discuss the findings and 

significance of the results.  
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CHAPTER IV 

Discussion 

The purpose of this study was to ask participants in the Supporting Father Involvement 

(SFI) program about parenting beliefs they hold most dear that come from their own growing up 

experience. The purpose was also to explore the impact SFI had on reported parenting beliefs. 

Parents shared how their life experiences with their own parents influenced the parenting beliefs 

they hold most dear, through qualitative interviews with the researchers. The findings provide 

information about the parenting beliefs of participants from Western Canada and the impact of 

the SFI program on parenting beliefs.  

Discussion of the key findings from the study and their relationship to both the theoretical 

literature presented in the literature review and additional research studies will be presented. This 

chapter will review the major findings, discuss the intergenerational transmission of parenting 

beliefs, the influence of culture and society on beliefs, gender and socialization of parenting 

beliefs and roles, social learning theory, and the impact of program interventions on belief 

change. Additionally, study limitations, implications for future research, and implications for 

social work practice will be discussed. 

Review of Major Findings  

A major finding from this study was that every parent described parenting beliefs they 

hold dear that emanate from their own growing up experience. These beliefs included putting the 

family first, discipline, unconditional love and support, communication, respect, developing 
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character in their children, and a love for learning. Participants described how their beliefs 

impacted their parenting by discussing ways their beliefs fostered a closer familial bond and built 

family relationships.  

Findings also indicated how participating in SFI changed or impacted participants’ 

reported beliefs that derived from their family of origin experience. Mothers and fathers 

described how SFI helped them put their values into practice and challenged them to keep 

implementing their values with their children, even when they felt like giving up. Parents also 

discussed an increase in positive and sensitive parenting due to their participation in SFI. Fathers 

specifically noted a decrease in strict discipline, and both mothers and fathers reported an 

increase in treating their children as individuals and interacting with them in a responsive 

manner.  

An important observation that parents made which cut across all findings was how SFI 

provided participants a community forum for testing their beliefs. They discussed the learning 

received from other parents and how SFI helped them evaluate their own parenting skills. 

Participants also mentioned how being part of a parenting community helped them feel less 

alone; they were not the only parents going through particular struggles. The following is an 

analysis of these findings and their connection to the theoretical and empirical research on 

parenting beliefs.   

Intergenerational Transmission of Parenting Beliefs  

Findings from this research demonstrate the intergenerational transmission of parenting 

beliefs. Every participant described one or more parenting beliefs that emanated from their own 

growing up experience, with some parents indicating that their parenting beliefs were directly 

related to a particular parent, memory, or family dynamic in their family of origin. This shows 
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that parents’ beliefs are being shaped and formed by the previous generation. Similarly, previous 

research on parenting beliefs suggest that parenting beliefs are inter-generationally transmitted 

and current parenting beliefs are heavily influenced by a person’s growing up experience from 

their family of origin (for review of intergenerational transmission research see Conger et al., 

2009).  

An interesting finding in the qualitative data is that though participant parenting beliefs 

were impacted by the parenting experiences of current parents, if the experience was particularly 

negative, parents would then hold the opposite belief and implement the opposite parenting 

behavior. For example, if parents reported that their father was not involved or that they did not 

have parents who showed them unconditional love and support, this fueled their determination to 

provide unconditional love and support. This finding indicates that although the parenting belief 

is actually different than the previous generation, it is still heavily informed by the impact of the 

previous generation’s parenting behavior and beliefs.  

In the literature the phenomenon of behavior change from a negative parenting 

experience is called the compensation hypothesis, where fathers have been shown to provide 

positive parenting if their relationship with their father was distant or negative (Beaton & 

Doherty, 2007; Floyd & Morman, 2000). These studies have shown that if fathers received 

modeling of positive father involvement from their family of origin or experienced distant or 

negative father involvement, both types of experiences informed positive father involvement in 

the next generation. These findings additionally support the idea of intergenerational 

transmission of parenting and how social learning from the previous generation impacts the 

beliefs and behavior of the next. Specifically, 30% of participants discussed repeating the beliefs 

and behaviors of the previous generation through describing a particularly positive childhood 
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with their own parents. Other participants (24%) described holding the opposite belief of their 

parents and a compensatory desire to implement the opposite parenting style with their own 

children, informed by their negative growing up experience within their family of origin.  

Influence of Culture and Society on Beliefs  

 Cultural and societal messages about parenting influence and impact parenting beliefs 

(Lightfoot & Valsiner, 1992). The beliefs reported by participants are informative in terms of the 

data they provide on the parenting beliefs of this population in Western Canada, informed by 

social and cultural parenting norms. Lightfoot and Valisner (1992) make note that parenting 

beliefs are “a multitude of social suggestions communicated by the collective culture at 

particular points in time” (p. 396). Using this lens, the findings suggest that spending time with 

the family and putting the family first above all, are important socially and culturally within this 

community.  

The social construction of what ‘good parenting’ is, informed by research on child 

development and families, aligns with the belief of spending time together and attending to 

children in positive and sensitive ways.  Because of SFI’s focus on positive and sensitive 

parenting and education around child development, participants may have more heavily reported 

this belief over others. This could be due to discussing the program during earlier parts of the 

interview and being reminded of its focus, as well as a desire to discuss parenting beliefs that 

show how the participants as parents fit into the social conception of ‘good parenting’.  

A report compiled by Kendall-Taylor (2010) titled “Experiences Get Carried Forward: 

How Albertans Think about Early Child Development” outlines Albertan conceptions of child 

development and cultural factors in research with participants from Alberta, Canada compared to 

participants from the United States. This report is particularly informative due to participants 
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from this study residing in the Alberta region, but also because the researchers were living and 

being educated in the United States, influencing the ways in which information was understood 

and discussed through the social and cultural norms of both the researchers and participants.  

Findings in Kendall-Taylor’s (2010) report help to understand outcomes in the current 

study.  The report described how Albertans believe in the importance of development in their 

children and see the connections between early life experiences and future life outcomes 

(Kendall-Taylor, 2010, p. 25). This understanding and orientation of the importance of early life 

experiences and their impact on children’s future connects well to the findings from this study. 

Parents not only described how their own growing up experiences impact their development as 

parents, but also how they worked to become more positive and sensitive parents due to their 

understanding of their own behavioral impact on their children. Fathers, in particular, described 

their new understanding of their role in child development and how the program helped them to 

become more involved fathers through education on their impact on their children’s 

development.  

 Kendall-Taylor (2010) also described how Albertans think about child development as 

being influenced by the child’s environment, explaining, “Albertans conceive of a relationship 

between individuals and environments in which successful development hinges on the 

interactions between children and their surroundings” (pp. 4-5). This conceptualization of child 

development lends itself well to participation in the SFI program in which the whole family is 

asked to participate (parents and children) and where the learning occurs within a community 

organization with other parents and children. Numerous participants described the benefit they 

received from this form of communal support and learning. Additionally, because parents were 

oriented towards thinking about the development of their children in this way, the set-up of SFI 
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as a family intervention with other families may have also contributed to its positive fit and 

success within Albertan culture.  

Further, Kendall-Taylor’s (201) report discussed how Americans tended to think about 

development for their children more individually “within one’s own home”, while Albertans 

“emphasized the role of communities in development” (p. 13).  Participants described how their 

kids loved coming and playing with others during the SFI meetings, and how the parents were 

able to learn from each other and gain support through the structure and format of SFI. This 

included group interactive discussions and activities, eating dinner together, and sharing 

“homework” assignments that each couple completed between sessions. Findings from this study 

indicated that Albertans endorse their affinity for programs, which they view as instrumental in 

supporting positive outcomes in their children (p. 15). This positive relationship between 

programs and child development could have also contributed to SFI’s success with this 

population.  

Additionally, Kendall-Taylor’s (2010) research highlights the differences between 

American and Albertan conceptions of early child development. The findings describe Albertan 

child development as having a focus on “skills and abilities as what is developed during early 

childhood” vs. Americans who focus on “financially successful and independent individuals” (p. 

4). This analysis of popular Albertan beliefs on child development are congruent with the current 

research in which mothers and fathers from this region discussed the belief that their children 

should have a love for learning, with particular mention to skills related to sports (especially 

hockey), arts, and academic abilities, which was also a seen as a family tradition inter-

generationally.  
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Kendall-Taylor (2010) further discussed the “thin understanding of how children 

develop” in both Albertan and American cultures (p. 4). One of the research questions for the 

current study asked participants:  how do your beliefs impact your parenting? This question was 

not answered by participants and many simple re-stated their beliefs or discussed additional 

notions about parenting. Though there may be numerous reasons why this question was not 

answered by participants, one theory would be that the process of understanding how their 

children are developing as influenced by their parenting may be hard to explain and not easily 

understood. If the process of development is not emphasized or discussed in Albertan culture, 

this may make reporting on how beliefs impact parenting and thus child development difficult to 

answer. 

It should be noted that SFI has been found to be effective in American culture (Cowan, 

Cowan, Pruett, Pruett, & Gillette, 2014; Cowan, Cowan, Pruett, Pruett, & Wong, 2009) and in 

Albertan culture, but the belief systems of the Canadians, which appear to be more communal 

and less individual, appear to be a particularly good fit for the SFI intervention and its layers of 

focus on the whole family, the community formed by the group intervention, and the 

organizations SFI is embedded in. The program has also focused on learning by doing rather than 

just talking or thinking, which appears to be congruent with the Albertan style of growth and 

change.    

Gender and Socialization of Parenting Beliefs and Roles  

Socialization of girls to be aware of their maternal role and caring ability echoed in 

mother’s responses (Simons et al., 1992). Other beliefs about how a mother should act based on 

social narratives were evident. These beliefs came up in themes such as putting the family first 

and providing unconditional love and support. Mothers emphasized spending time with the 
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family and feeling that they needed to drop everything for their kids. The traditional cultural 

belief that mothers should stay at home and give up their lives to their children was reported by a 

subsample (n=6) of the female participants. These mothers described how their entire lives 

should be devoted to their kids or that they should be available to them every day - all the time. 

Mothers also talked about showing their children love and support no matter what and “all the 

time”. Beliefs reported fit with the socio-economic and cultural identity of participants as 

middle-class parents. Understanding gender socialization and its intersection with other social 

identities such as race and class could be beneficial in broadening our understanding of a 

mother’s conceptions of her role based on the societal rules she has learned and possibly 

internalized (Wray-Lake, Flanagan, & Maggs, 2012).  

Bandura (1986) states that “gender-role processing” is a continual process shaped by 

cultural norms and advances. It is evident from the findings that some participants described 

more traditional mother roles, such as staying at home to care for their children and the home, 

while others described themselves as working mothers or mothers who were partners with 

fathers who cleaned and did the laundry. Factors such as the impact of the economy, father 

involvement, and the continual shift of social ideals and beliefs about mothers and parenting 

deserve continued exploration and understanding. Both of these manners of role distribution 

within the family are congruent with this population. Both stay at home and working moms are 

sanctioned roles for this middle-class Canadian population. Conger et al. (2009) emphasized 

ways the intergenerational transmission of parenting beliefs may be influenced by “social 

location and related characteristics” based on studies showing the impact of socioeconomic 

status and other structural variables (p. 1278). Mothers in this study described a range of options 

permissible in accordance with their socialization, such as working or deciding to stay at home.  
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Future studies of maternal socialization and role choice in SFI participants could provide 

insight into how mothers choose to take on certain social roles, what factors impact this decision, 

and how these decisions are weighed given the messages they heard as girls growing up. 

Similarly, parental poverty was shown to increase socio-economic stress and impact parenting 

inter-generationally (Thornberry, Freeman-Gallant, Lizotte, Krohn, & Smith, 2003). Regardless 

of socio-economic class, these studies show that women negotiated their family roles based on 

the intergenerational transmission of values and beliefs.  

Social Learning Theory  

The findings indicated that many participants’ beliefs were strengthened and reinforced 

by involvement in SFI. One component of social learning theory proposes that structured activity 

provides a form of practice and scaffolding that allows participants to strengthen the program’s 

“take away” messages.  Participants discussed how a belief that already existed was addressed in 

structured activities in the SFI program, and then it became an even stronger belief, as social 

learning theory proposes. One area that was strengthened most was father involvement, which 

was a central focus of the SFI program. These activities were reported to increase the belief of 

the importance of father involvement among participants. For example, fathers described hearing 

lectures from experts about how their involvement positively influenced their child’s 

development. Fathers also reported that these activities increased their involvement in play and 

other activities with their children.  

Additional qualitative themes such as “SFI helped put beliefs into practice” and 

“increased sensitive and positive parenting” in participants provide examples of how SFI helped 

reinforce beliefs and practices through the connection between behavior repetition and the 

strengthening of beliefs. This process of behavioral reinforcement and its impact on beliefs is 
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supported by the theoretical literature in that repeated promotion of an idea or behavior will 

enhance that behavior or belief in the system through social learning theory (Bandura, 1986).  

A third aspect of social learning theory outlines the benefits of learning through peer 

modeling. Because SFI contained the program element of parents learning and sharing with each 

other, existing beliefs were reinforced through parent peers. Findings from this study noted that 

SFI was a place for participants to use the community forum to test their parenting beliefs and 

gain support around their role as parents from their parent-peers. Peer learning seemed to 

contribute directly to evaluation and affirmation of parents’ beliefs.  

Program Intervention Impact on Belief Change  

The finding that parents’ pre-existing beliefs were strengthened through SFI is supported 

by other belief change research stating that existing beliefs are likely to be strengthened by 

programs and workshops that directly address the belief (Vaino, Holbrook, & Rannikmae, 2013).   

SFI demonstrated how parenting beliefs get strengthened or changed through social learning in 

community based programs and interventions.  

A small group of participants in the current study reported they did not change their 

beliefs as a result of participation in SFI. This group held pre-existing beliefs that were congruent 

with the SFI program. In this study, there were no participants whose values and parenting 

beliefs were at odds with this program. Therefore there was no opportunity to study whether the 

program would be effective in changing participants’ beliefs in a more radical manner. To 

change a belief or instill a new belief, programs may need to address and implement additional 

elements such as time, method, and environment. For example, longer interventions, 

interventions that work with multiple generations of parents, or work with families in a different 

setting (e. g., in a hospital or residential facility) may prove to be effective in belief change.  
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Study Limitations  

This study is limited by its retrospective approach because participants were asked to 

answer questions about their growing up experience without the researcher gaining information 

about participants during this period in their life or asking their parents about beliefs and 

behaviors. This leaves the data open to limitations related to self-reporting by participants about 

the parenting beliefs from their own growing up experience, their own parenting practices, and 

the influence of SFI on their parenting beliefs. Self-reporting is prone to error due to relapses in 

memory and subjective recall of participant experience. However, this is not a major limitation 

because this particular study is not about behaviors from the parents’ childhood but about how 

the parents make meaning in the present of their childhood memories and experiences.  

Participants in the current study were asked to self-report belief change, which could 

have been influenced by their positive feelings towards the program or researcher. Additionally, 

implicit researcher bias towards positive change from SFI may have influenced results. Because 

the term beliefs was not defined for parents, individual conceptualizations of what beliefs are 

could have influenced participants’ responses. One parent whose response made clear that he 

was not influenced by the program and would not allow the program credit for any change at all, 

also made clear that he participated solely for his wife. An attitude as such would likely not 

result in belief change, indicating that the participants’ motivation or lack thereof could limit 

belief change.   

The social pressure to discuss positive parenting and present oneself as an involved, 

loving parent was evident in responses from participants. A limited amount of negative parenting 

beliefs or practices were discussed and parents were not asked about the nuances of why they 

might be reporting certain beliefs over others. Narrowing the study’s focus on particular beliefs 
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or more in-depth questioning related to choice in the reporting of specific beliefs are areas for 

additional research and consideration. Quantifying outcomes of SFI related to specific parenting 

practices, such as an increase in father involvement, would provide added understanding of how 

behaviors and beliefs were impacted and connected, strengthening the current study. These data 

are available from the larger SFI study and could be used in follow-up research. 

Another limitation is the amount of time that has passed since the participants originally 

participated in the SFI program. The range of time that has passed for all participants was 

between one year and 22 months. This time lapse could influence their responses and their 

recounting of their experiences as SFI program participants. In that time frame, they could drift 

toward idealization or repression of past experiences, in addition to just forgetting. 

Participants for this study spoke English fluently and have the ability to speak on the 

telephone and have access to the internet. Additionally talking by phone may have impacted the 

ability for connection between the interviewer and interviewee, potentially inhibiting more 

vulnerable material or in-depth discussion of beliefs and the impact of SFI.  

Future research using telephone interviewing on the impact of SFI for non-English 

speakers and other identity groups related to ability and culture (in Canada and other countries) 

would contribute to the knowledge about the efficacy and impact of the program on different 

populations. It is also important to note that the researchers were United States students, which 

impacted their cultural understanding of participants and ability to relate to and interview 

Albertan participants. As the researcher, I expected there to be some cultural differences, 

especially due to the high number of white participants and myself being a white, middle class, 

urbanized student talking to participants whose lives are much different than my own. Through 
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this process I have come to have a deeper understanding of the cultural differences between the 

U.S. and Alberta, Canada.  

Implications for Future Research 

 The current study offers implications for future research in the area of intergenerational 

transmission of parenting beliefs and the impact of program interventions on beliefs. Research 

has shown that programs can strengthen beliefs, but additional research on exactly how these 

beliefs are strengthened would add to our understanding of this process. This might increase the 

knowledge around when beliefs are changed vs. strengthened and what causes a change in belief 

systems. This might lead to an understanding of how to better change negative parenting beliefs 

that impact the well-being of children.  

The modeling and compensation hypotheses on the intergenerational transmission of 

parenting beliefs and behavior provide insight into the reasons for parents continuing or 

changing their behavior, informed by their own growing up experiences. Because SFI 

specifically supported father involvement and attracted parents interested in this type of 

intervention, it would be useful to study how SFI supported both parents negotiating their 

individual and likely different internal models of parenting derived from their growing up 

experience. This understanding of intergenerational parenting behavior could further research 

about the co-parenting process.  

It would also be beneficial to use a variety of methods to evaluate beliefs and their 

strengthening over time. Methods that include pre and post-tests, quantitative questionnaires, and 

behavior observation would add to the depth of knowledge on the impact of SFI on parenting 

beliefs. Additionally, research focused on the beliefs of people holding specific identities such as 
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gender, would add depth and understanding to how parenting beliefs form and sustain through 

generations.  

Research has shown that negative parenting experiences sometimes lead people into 

providing the opposite parenting experience for their own children, as the compensation 

hypothesis mentioned above posits (Beaton & Doherty, 2007; Flyod & Morman, 2000; Schüz, 

Wurm, Ziegelmann, Warner, Tesh-Römer, & Schwarzer, 2011). This could provide critical 

insight into when beliefs are most likely to be open for change. Research analyzing when parents 

feel they are most open to belief change, and/or ways people are most likely to change their 

beliefs for the benefit of parenting and the co-parenting process, could provide information 

useful for family interventions.  

Implications for Clinical Social Work  

 The results of this research and previous intergenerational transmission of parenting 

beliefs research contain multiple implications for working with individuals, couples, and 

families. From the current findings, which highlight the prevalence of intergenerational 

transmission, clinicians could use this information as a base in understanding where current 

parenting behavior and beliefs may have been formed by their client(s). Questions such as, what 

kind of beliefs about parenting do you wish your children to learn from your own family, or what 

in your own growing up experience has influenced your role as a parent, could guide therapeutic 

work aimed at uncovering how family history impacts current family issues. This information 

could be used in couples counseling and supporting parents in discussions around how their 

family of origin experiences influence their parenting beliefs and behaviors and how they impact 

the co-parent relationship.  
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 Research on the impact of SFI on parenting beliefs helps clinicians understand what 

population may be appropriate and benefit most from this type of intervention. For example, 

because research has shown that SFI may be less likely to change beliefs than strengthen existing 

beliefs, those who may already be predisposed to believe that father involvement is a benefit to 

the family may be most impacted by the intervention by having this belief solidified through the 

program. Other negative parenting beliefs may be harder to change based on current and 

previous program research, indicating a need for participation in a different focused treatment or 

program.  

Conclusions 

Studies on parenting beliefs helps social workers understand the importance of beliefs on 

behavior and the impact of beliefs inter-generationally in the family system. This study begins to 

look at the impact of SFI and supports the central idea that SFI can strengthen positive parenting 

beliefs. Findings from this study and additional research on the SFI program increase clinical 

knowledge on the influence of interventions and ways to work with and support families 

impacted by family of origin issues, socio-cultural issues, and relational co-parenting struggles. 

Thus, SFI has many vital contributions to make with families both in the U.S. and 

internationally. Research on this topic will help families work together and gain insight into how 

their growing up experiences impact who they will be as parents and co-parents.  

SFI helped parents strengthen positive ways of relating to their partners and their 

children. These experiences helped create a closer bond within the family. Families described a 

process of better understanding themselves and their partners, ultimately creating a more 

cohesive and better functioning family. By focusing on parenting beliefs we learn about the link 

between the past and the future generations. 
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Appendix A 

HSR Application 

Smith College School for Social Work 

This study protocol has been reviewed and approved by the Smith College School for Social Work Human Subjects 

Review Board (HSRB).  
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IN THE SECTIONS BELOW WHERE DESCRIPTIONS ARE REQUESTED, BE SURE TO PROVIDE 

SUFFICIENT DETAIL TO ENABLE THE COMMITTEE TO EVALUATE YOUR PROCEDURES AND 

RESPONSES. 

DESCRIPTION OF RESEARCH PROJECT INVOLVING HUMAN PARTICIPANTS 

Briefly summarize the purpose of the study, the over-arching research question, and the planned use of human 

participants with sufficient detail and in clear, concise language (space will expand in all sections as you enter your 

information): 

Few programs to enhance fathers’ engagement with children have been systematically evaluated, especially 

those aimed at supporting low-income marginalized populations. In response to this dearth of information, the 

Supporting Father Involvement (SFI) study was developed to strengthen paternal and maternal relationships, as well 

as father-child relationships, and to test the efficacy of doing so for family well-being. On the basis of earlier 

intervention results using a couples’ group format (C. P. Cowan & Cowan, 2000; P. A. Cowan, Cowan, & Heming, 

2005), we tested fathers and couples group interventions that we expected would positively affect three risk factors 

for child abuse – the quality of the father’s relationship with the child, the quality of the couple relationship, and the 

children’s behavior. 

The Supporting Father Involvement (SFI) study has been implemented with over 800 families living in 5 

counties of California over a 9-year period. The study followed a sample of predominantly low income families for 

18 months in a randomized clinical trial of two variations of a preventive intervention; two thirds of participating 

families were Mexican American and one third European American and African American. The study compared the 

impact of a 16-week group for fathers, a 16-week group for couples, and a low-dose comparison condition in which 

both parents attend one 3-hour group session; all interventions were led by the same trained mental health 

professionals who focused on the importance of fathers to their children’s development and well-being. The one-

time meeting and the 16-week curriculum for fathers and couples’ groups were based on a family risk model of the 

central factors that research has shown are associated with fathers’ positive involvement with their children. A very 

extensive quantitative and qualitative evaluation of the program was conducted. Compared with families in the low-

dose comparison condition, intervention families showed positive effects on fathers’ engagement with their children, 

couple relationship quality, and children’s problem behaviors. Participants in couples’ groups showed more 

consistent, longer term positive effects than those in fathers-only groups. Intervention effects were similar across 

family structures, income levels, and ethnicities. Three different iterations of the intervention proved equally 

effective, with inclusion criteria expanded to include – not only biological parents – but any co-parenting dyads 

(e.g., siblings, Grandparents, stepparents, etc.), children up to 11 years old, and families who had been involved in 

the child welfare system.    

 On the basis of these results, several other states and countries began to implement SFI. One of these is 

Alberta, Canada.  The program was implemented on a smaller scale at 4 sites without a control group, and with a 

scaled back version of the evaluation that included only a small group of quantitative instruments administered pre-

intervention and one year later. Results to date are promising, but given the shorter follow-up time frame used and 

the small sample size available for study, it became clear that adding longer term quantitative data and interviews to 

capture qualitative impacts of the intervention according to parents’ perceptions were warranted to fully appreciate 

what changes were happening for families in Alberta. 
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The purpose of the present study is to examine the effectiveness of the Supporting Father Involvement 

(SFI) program initiated in 2011 in Alberta, Canada. Similar to the California study, SFI Alberta aimed to strengthen 

fathers’ involvement in the family, their relationships with their children and with the mothers of their children, and 

to promote healthy child development. The program entailed the same 16 week group intervention (either for fathers 

only or for couples), case management, and attempts to enhance father friendliness in the social service agencies in 

which SFI was embedded. 

To study the effectiveness of the evidence-based SFI approach for Albertan families, a random subsample 

of families will be recruited from the original sample and the original questionnaires will be administered at 18-22 

months after the intervention to determine if trends emerging in earlier analyses strengthen over time. In addition, 

interviews will be conducted with both parents/co-parents. These interviews will include questions about individual 

well-being, parenting, parent-child interactions, and three generation relationships in the family. Additional research 

questions related to student areas of interest deemed as particularly relevant to SFI will include: 

 

- What parenting beliefs do participants in the study identify as important from their own 

growing up experience? How did these beliefs impact their own parenting? How did their 

involvement in SFI impact these beliefs about parenting? 

 

- What factors are involved in how parents determine their roles and negotiate conflict 

within the family? 

 

- How is the romantic attachment styles of SFII mothers and fathers related to their 

parenting styles?  

A team of four Smith College School for Social Work students will enter and analyze the quantitative data 

collected via survey monkey or hard copy questionnaires distributed and collected by the program case managers. In 

addition, the team will conduct qualitative interviews via phone or Skype with participants from each of three 

Alberta sites.  

PARTICIPANTS: if you are only observing public behavior, skip to question d in this section.  

a). How many participants will be involved in the study?  

___12-15 ___≥ 50 _X_ Other (how many do you anticipate)  

36 families/72 participants (both co-parents) 

b). List specific eligibility requirements for participants (or describe screening procedures), including exclusionary 

and inclusionary criteria. For example, if including only male participants, explain why. If using data from a 

secondary de-identified source, skip to question e in this section.  

To participate in this study, participants must have met the criteria for inclusion in the SFI Alberta program: 

1) Both partners are over 18 years of age, speak English, and agreed to participate in an SFI group and the research 

involved in the program. Participants participated in the SFI group sessions.  

2) The parents/co-parents have agreed to raise their youngest child together, regardless of whether they were 

married, cohabiting, or living separately.   

3) At the time of their participation in the SFI group, neither co-parent suffered from a mental illness or drug or 

alcohol abuse problems that interfered with their daily functioning at work or in caring for the child. If either co-

parent reported serious problems of this kind, the family was not offered one of the study interventions and was 

referred for other appropriate services. Since recruitment for the current study is initiated at the sites, families who 

report any of the above difficulties at the present time to their case managers will again be excluded.   

4) At the time of recruitment into the SFI program, co-parents were not accepted if there was a current open child or 

spousal protection case with Child Protective Services or an instance within the past year of spousal violence or 

child abuse. This last criterion was designed to exclude participants whose increased participation in daily family 

life might increase the risks for child abuse or neglect. Since recruitment for the current study is initiated at the sites, 

families who report spousal violence or child welfare involvement at the present time to their case managers will 

again be excluded.   

5) Participants must have access to a phone line or Skype and be willing to speak with the researcher for about 45 

min. about their experience in SFI as well as their family relationships, roles, and functioning. Participants must also 

be willing to complete the quantitative questionnaire familiar to them from earlier participation in the SFI program.  
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c). Describe how participants will be recruited. Be specific: give step-by-step description. (Attach all flyers, letters, 

announcement, email messages etc. that will be used to recruit). 

The participants will be selected randomly from the families who have already completed the SFI 

intervention 18 to 22 months prior to this assessment. Case managers at each of the three sites will randomly contact 

families who completed the intervention 18-22 months ago and will tell them about the study. If families agree to 

learn more about the study, they will be told that a Smith MSW student will be contacting them by phone. Either or 

both parents/co-parents may agree to be contacted. From among those who agree to be contacted, the case managers 

will give each potential participant’s contact information to a designated Smith student. The student will then call 

the potential participant and will explain what the study is about and how it will be conducted. All SFI participants 

have completed a signed informed consent form agreeing to participate in the overall SFI research, of which this 

study will be a part. Still, a new consent form will be obtained for this study. After explaining the current study, the 

researcher will discuss the consent form and issues of confidentiality with each potential participant. The researcher 

will email the consent form to be filled out and uploaded back to the researcher or will offer to have the case 

manager send one by mail. In that call, the researcher also will determine by what method the parent wants to 

complete the questionnaire. Once the consent is returned, the researcher will either 1) mail the questionnaire to the 

potential participant, 2) send a link for survey monkey or 3) will offer to conduct the questionnaire over the phone. 

The researcher will inform each parent that once the survey is filled out, the interview will be conducted. Another 

possibility is for the case managers to invite participants to a research dinner and invite them to fill out the 

questionnaires there.  Note that the informed consents will not be attached to the questionnaires because those 

families who choose to do a survey monkey version of the questionnaire will not be anonymous and a wet signature 

will be required. The procedures detailed above, though not the most efficient, cover each necessary aspect of 

obtaining informed consent.  

A date will then be set for the interview. The researcher will confirm that the questionnaire was completed 

prior to interviewing the parent. If it has not been completed, an alternate date for the interview will be set OR it will 

be completed that day by phone. The researcher will set up separate interview times with each parent/co-parent who 

agrees to participate, and will call or use video Skype to contact each participant at the designated time to complete 

the interview.  

d). Is there any relationship between you as the researcher and the participants (e.g. teacher/student, 

superintendent/principal/teacher; supervisor/clinician; clinician/client, etc.) that might lead to the appearance of 

coercion? If so, what steps will you take to avoid this situation. For example: “I will not interview individuals who 

have been direct clients.” 

This is not applicable to the members of the research team. However, since the case managers will be 

making the initial contact with participants and will have worked with the families, they will make it clear that the 

study is completely voluntary, and the decision not to participate will not prevent the family from seeking or 

obtaining services in the future.  

e). Are participants members of any of the following federally defined vulnerable populations?  

_____Yes     ___X__No 

If ‘Yes’, check all that apply: 

 

___ minors (under 18 years of age) 

___  prisoners 

___ pregnant women 

___  persons with physical disabilities 

___  persons with mental disabilities 

___  economically disadvantaged 

___  educationally disadvantaged 

___  other, please specify ______________________________________________________________If any of 

the above are anticipated participants in this study, state the necessity for doing so. Please indicate the approximate 

age range of minors to be involved. Participants under age 18 require participant assent AND written consent from 

the parent/legal guardian. Please use related forms.  

RESEARCH METHODS: 

(Check which applies) 

_X__  Interview and non-anonymous questionnaire 

___  Anonymous questionnaire/survey 

___  Observation of public behavior 

___  Analysis of de-identified data collected elsewhere 
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 ()  Where did these data come from originally?  

 ____________________________________________________________________________________ 

 ____________________________________________________________________________________ 

 Did this original research get IRB approval? ___ Yes    ___ No 

 (Skip to BENEFITS section) 

___  Other  (describe) _______________________________________________________________ 

      ____________________________________________________________________________ 

Describe the nature of the interaction between you and the participants. Additionally, if applicable, include a 

description of the ways in which different subjects or groups of participants will receive different treatment (e.g., 

control group vs. comparison group, etc.).  

a). Please describe, with sufficient detail, the procedure/plan to be followed in your research (e.g. what participants 

will do). 

To assess the effectiveness of the SFI intervention, the researcher will conduct quantitative questionnaires 

via Survey Monkey and qualitative interviews via phone or Skype.  

As described above, the researcher will contact willing families, explain the study components, and discuss 

and complete the consent form. The quantitative questionnaire consists of scales that assess parental depression, 

father involvement, family role sharing (who does what), communication styles, parent stress, and relationship 

satisfaction. In addition, for this study, an instrument assessing relationship attachment between partners will be 

assessed whenever the co-parents are in an intimate relationship (the vast majority, if not all, of the anticipated 

sample).  

The researcher will arrange separate times for each member of the co-parenting dyad to complete the 

qualitative interview. To avoid possible confounds from interview order, the researcher will alternate which parent 

will be interviewed first in each family. For example, the researcher will interview the mother first for family 1 but 

reverse that order for family 2.   

The researcher will ask participants open-ended questions that relate to individual characteristics of the 

parents (depression); father involvement; family role sharing; the couple or co-parenting communication styles, 

relationship quality, and attachment; parenting stress (including the quality of the parent-child relationship); and the 

intergenerational transmission of parenting styles. The researcher will ask the same questions to each parent in each 

family dyad. 

Participants will receive a gift for their involvement in the study after they have completed both portions of 

the research. This compensation is in the form of a $15 gift card to a coffee house or grocery store in their 

neighborhood.  

At the completion of both assessments for all families, the research team will compile the data to analyze 

any changes from the pre-intervention assessment, to the follow-up assessments, as well as to evaluate themes that 

emerge from the qualitative data. 

b). How many times will you meet/interact with participants? (If you are only observing public behavior, SKIP to 

question d in this section.)  

Interaction with the participants will occur over the phone or via Skype. Each researcher expects to contact each 

participant 1-3 times. Time 1: To assure participants’ interest and go over the informed consent; Time 2: to do the 

interview or encourage completion of the questionnaire; Time 3 to do the interview if needed.  

c). How much total time will be required of each participant?  

We anticipate most families to fill out the questionnaire via online survey; the quantitative survey will take 

no longer than 20 minutes to complete online, as field tested by the researchers filling it out themselves to obtain an 

average time. It may take a bit longer by phone.  The total interview time required for each participant will be 45 

minutes for the interview and an hour and a quarter total. Because this research involves talking with couples, the 

total time for each family will be approximately 2 hours combined.  

d). Where will the data collection occur (please provide sufficient detail)?  

The data collection will occur at the participants’ homes or offices over the phone or via Skype. The 

researcher will request that participants conduct the interviews from a quiet, private location that is away from the 

child(ren)’s earshot. Each researcher will conduct the interview either in his/her home or in a private study room at 

the library.  

e). If you are conducting surveys, attach a copy of the survey instrument to this application. If you are conducting 

individual interviews or focus groups, including ethnographies or oral histories, attach a list of the interview 

questions as an “Attachment”. Label attachments alphabetically, with descriptive titles (e.g.: Attachment A: 

Interview Questions).  

The Questionnaire and Interview questions are attached to this application. 
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INFORMED CONSENT: (If you are only observing public behavior, SKIP to next section) 

a). What categories of consent documentation will you be obtaining from your participants? (Check all that apply) 

_X_  written participant consent 

___  written parent/guardian consent 

___  Child assent 14-17 

___  Child assent, assent 6-13 

b). Attach original consent documents. *note: be advised that, once the study begins, ALL consents/assents except 

those collected in connection with anonymous surveys will require [wet] signatures – no faxed or 

email/electronically signed copies. 

Informed consent forms are attached following the instruments. (Please note that this appendix contains three 

informed consents since each of the three research sites requires slightly different language in terms of their program 

names and procedures) 

COLLECTION /RETENTION OF INFORMATION: 

a). With sufficient detail, describe the method(s) of recording participant responses (e.g., audiotape, videotape, 

written notes, surveys, etc.) 

The researcher will use an audio recorder to record the qualitative interview. All interviews will be 

transcribed by the researchers. Should a transcription service be needed, a certificate of confidentiality will be 

signed and retained.   

Survey Monkey will be used to collect the quantitative questionnaire data. The researcher will also give 

families the option of doing the quantitative questionnaire by mail or phone. The data will be collated by the 

researchers or the data manager for the SFI Alberta project, who is conducting the larger evaluation.  

b). Include the following statement to describe where and for how long will these materials will be stored and the 

precautions being taken to ensure the security and safety of the materials.  

All research materials including recordings, transcriptions, analyses and consent/assent documents will be 

stored in a secure location for three years according to federal regulations. In the event that materials are needed 

beyond this period, they will be kept secured until no longer needed, and then destroyed. All electronically stored 

data will be password protected during the storage period. 

c). Will the recordings of participant responses be coded for subsequent analysis? If you are only observing public 

behavior, SKIP to next section.  

_X_ Yes   (as described above) 

___ No 

CONFIDENTIALITY: 

a). What assurances about maintaining privacy will be given to participants about the information collected? 

___  1. Anonymity is assured (data cannot be linked to participant identities) 

_X_  2. Confidentiality is assured (names and identifying information are protected, i.e., stored separately 

 from data).  

___ 3. Neither anonymity nor confidentiality is assured 

b). If you checked (2) above, describe methods to protect confidentiality with sufficient detail. Describe how you 

will maintain privacy of the participant as well as the data  

Researchers will conduct interviews in private places where others will not hear them. Researchers will 

encourage participants not to have their children present during the interview process. Researchers will not share 

data collected with anyone outside of the research group and the program Case Manager unless you provide 

information that you are at risk of harming yourself, your children, or someone else; such information will 

be brought to the attention of the program staff and may need to be reported to child protective services or 

law enforcement. Before choosing to report such information, the researcher will discuss with you what 

he/she needs to report before doing so. Researchers will de-identify any personal information in all writing 

materials and disguise quotes before including them in any reports or publication.  

All of the consent forms will be stored in a locked location away from the rest of the data at each 

researcher’s location. The de-identified data will be available by DROPBOX for each of the researchers to acquire 

as needed. The transcriptions will be aggregated once they are fully de-identified so that the researchers will all have 

access to them.  

When each researcher visits or returns to Smith, all data will be delivered in person to Dr. Pruett, who will keep it in 

a locked file in her office.    

c). If you checked (3) above, explain, with sufficient detail, why confidentiality is not assured.  
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d). If you checked (3) above, provide sufficient detail that describes measures you will take to assure participants 

understand how their information will be used. Describe and attach any permissions/releases that will be requested 

from participants. 

RISKS: 

a). Could participation in this study cause participants to feel uncomfortable or distressed?  

_X_ Yes 

___ No 

If yes, provide a detailed description of what steps you will take to protect them.  

Participants may feel some distress talking about personal topics pertaining to themselves, their children 

and their partner relationship. The researcher will conduct a separate interview for each of the parents to avoid 

possible discomfort or arguments between them. Before beginning the interview, the researcher will ensure that 

participants understand that they may pause the interview at any time if they are feeling upset, or stop the interview 

all together. The researcher will also explain that participants may skip any question that they do not feel 

comfortable answering. During the interview, the researcher will remain alert to possible signs of distress and will 

check in with participants about their comfort level if they may be upset. The researcher will attempt to reframe and 

restructure the conversation by using his/her clinical skills, and will assist participants with connecting to their SFI 

case manager if they express a need for further support or resources. Since these couples have already been engaged 

with the SFI program and are familiar with the topics and questionnaires being addressed, risk of discomfort or 

distress with the questions themselves will be relatively low.  

b). Are there any other risks associated with participation (e.g. financial, social, legal, etc.)? 

___ Yes 

_X_ No 

If yes, provide a detailed description of the measures you will take to mitigate these additional risks.  

COMPENSATION: (If you are only observing public behavior, SKIP to the next section) 

Describe any cash or ‘gifts’ (e.g.: coffee shop gift card) that participants will receive for participating in this 

research (see guidance about payment/gift compensation in the Smith School for Social Work Human Subjects 

Review Guideline, at the HSR site in the SSW website).  

Each participant will receive a 15 dollar gift certificate after completing the Survey Monkey questionnaire 

and qualitative interview. 

BENEFITS: 

a). Describe the potential benefits for the researcher (you).  

This research will enable the research team to learn how to conduct a program evaluation, practice clinical 

skills in working with families and couples, and gain insight into issues of clinical relevance for work with families 

and children. In addition, each researcher will gain experience in working as part of a research team under a senior 

faculty researcher. This study will also include a stipend and partially fulfill the requirement necessary to obtain the 

researchers’ MSW degrees.  

b). Describe the potential or guaranteed benefits for participants, EXCLUDING payment/gift compensations.  

The post-assessment interview and questionnaire may help participants to reinforce what they have learned 

during the initial intervention process. Participants will have the chance to process their experience in and the 

intervention groups, and to re-evaluate their goals related to parenting, their relationship with their partner, and their 

personal well-being. They will also have the opportunity to reconnect with their case manager for further resources 

or support. 

c). What are the potential benefits to social work/society from this research?  

This research may contribute to a better understanding of how to enhance children’s healthy development 

and well-being through inclusion of fathers in the family and a focus on the couple (co-parenting) relationship.    

The research may also contribute to the development of an evidence-based intervention model that can be replicated 

in a different set of communities or another country in reducing known risk factors and increasing known buffers for 

domestic violence, child abuse and neglect.  

FINAL APPLICATION ELEMENTS: 

a. Include the following statement to describe the intended uses of the data: 

The data collected from this study will be used to complete researchers’ Master’s in Social Work (MSW) 

Thesis. The results of the study may also be used in publications and presentations.   

b. If there are Co- Researchers, cooperating departments, and/or cooperating institutions, follow the following 

instructions:  

If you are working with/conducting your research with a researcher working at another institution or 

organization, include a letter of approval from that institution’s IRB or agency administrator. If there are multiple 
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researchers, indicate only one person on the Documentation of Review and Approval as the researcher; others 

should be designated as “Co-Researcher(s)” here.  

The Principle Investigator and Researcher for this study is Dr. Marsha Pruett. The co-researchers are Todd 

Chen, Rachel Honig, Annabel Lane, and Sarah Robins.  

c. TRAINING: Include the following statement to describe training: 

All researchers have completed the Collaborative Institutional Training Initiative (CITI) on line training course prior 

to HSR approval. The certificate of completion is on file at the SSW.  
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Appendix C 
 

Qualitative Interview 
 

Introduction: 

 

Hello, my name is ______.  I am one of the research assistants in the SFI program.  We want to thank you for taking 

the time and effort today to be a part of this interview and for your participation in the SFI program.   

 

As you know, it has been over __ months since you began participating in the SFI program and we realize that a lot 

may have happened in your family since the group ended.   So we wanted to take this opportunity to ask you have 

some questions about how everything is going with you and your family.  We are interested in how you are thinking 

now about your SFI experience and how your thinking has evolved over the past year.  Before we get started, do you 

have any questions for me? 

 

Throughout the interview, use clinical interventions such as basic attending, listening and action skills.  Examples 

include paraphrasing, clarification and reflection of feeling.  Always try to focus the questions on the domains.  

Questions:     

 

Individual Domain: 

 

If you were to think back to what you have learned in SFI, what kind of changes have you noticed in yourself as a 

result of being part of the group?    

What kind of changes have you noticed in your partner?  

Some people in your group reported being pretty depressed at the beginning of the group.  How did you feel?  How 

do you feel now?  What changed?  

Parenting: 

 

How has your involvement with your child changed since being in SFI?  What do you attribute the changes to?  

 

How has your partner’s involvement with your child changed?  What do you attribute the changes to?  

 

Have you noticed any other differences in your relationship with your child?   

Probe: What’s different?   

How have these changes affected your relationship with your partner?  

As you looked back on what you learned at SFI about parenting, what do you remember most?  

What kind of parenting beliefs do you hold most dear that come from your own growing up experience?  

Probe: How did these beliefs influence your own parenting? 

How has participating in SFI strengthened or changed these beliefs?   

Partner: 

In a perfect world, how would you and your partner split up family tasks?  How do you think your partner would 

answer that question?  

Probe: How have your feelings about this changed since being in SFI, or in the time since the group ended?  

How do you and your partner resolve disagreements about who does what?  

Probe: How has this changed since being in SFI?  

Probe: How is this similar or different from the way you resolve other kinds of disagreements?  

How has your participation in SFI affected your relationship with your partner today?  How has it affected your co-

parenting?   

Probe: Has it changed your degree of closeness with your partner? If so, how?  

Probe: Has it changed your degree of trusting your partner? If so, how?  

Probe: Has it changed your degree of intimacy with your partner? If so, how? 

How would you say that SFI has made a difference in how you see yourself as a spouse/partner?  If I were to ask 

your partner this question, what do you think he/she would say?  



114 

 

Please use 5 adjectives to describe your partner.    

Overall Program: 

In what ways has SFI contributed to your family’s overall well-being that you haven’t yet mentioned?  

What do you think was most important to you and your family about the SFI program?  

What changes in the program would you recommend?  

What was helpful about your connection with your Case Manager/Family Worker? With your Group Leaders? 
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Appendix D 
 

Informed Consent Forms  

(For sites: Norwood, Lethbridge and Cochrane) 

 

 

 

Consent to Participate in a Research Study 

Smith College School for Social Work ● Northampton, MA 

 

…………………………………………………………………………………. 

 

Title of Study: Supporting Father Involvement (SFI), Norwood site 

Lead Researcher:  Dr. Marsha Pruett, Smith College School of Social Work, 413-585-7997 

Co-Researchers: Todd Chen, Rachel Honig, Annabel Lane, and Sarah Robins 

                 (Smith College School for Social Work) 

…………………………………………………………………………………. 

 

Introduction 

 You are being asked to help us understand what you learned in the Parenting in Partnership program 

at the Norwood Child and Family Resource Centre by participating in follow-up research on the 

program’s effectiveness. 

 You were selected as a possible participant because of your previous participation in the program.   

 Please read this form and ask any questions that you have before agreeing to be in the study.  

 

Purpose of Study   

 The purpose of the study is to better understand the experiences of families who participated in the 

Parenting in Partnership program. We would like to learn more about how your family may or may not 

have changed in the time since you participated in the program. In this program evaluation, we will ask 

for information about your well-being as an individual, partner/co-parent, and parent, as well as your 

children’s well-being, and relationships within your family. 

 This study is being conducted to assist the program funders in attracting interest for additional funding 

for the program. This study also fulfills a requirement for the researchers’ Master’s in Social Work 

(MSW) degrees.  

 Ultimately, this research may be published or presented at professional conferences.   

 

Description of the Study Procedures 

 If you agree to be in this study, you will be asked to:   

 

1) Participate in a brief, introductory conversation with a Smith graduate student researcher over the 

phone.  The purpose of this conversation is to explain what the study is about and how it will be 

conducted, and to answer any questions you might have. The researcher will also explain the 

consent form and issues of confidentiality. 
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2) Complete a questionnaire that can be filled out online, mailed, or delivered to you by your family 

support worker.  This questionnaire should take about 20 minutes to complete.  The survey is just 

like the ones you have filled out in the past, with a few additional questions. 

 

3) Participate in an interview by phone or Skype that will last about 45 minutes.  Each parent will 

have a separate interview, which will consist of answering questions about how you are thinking 

about your Parenting in Partnership experiences and how your thinking has evolved over the past 

year.  Although this interview will be conducted separately for each parent, participation from 

both parents is strongly encouraged.  An audio recorder will be used for this interview, so the 

interview can be transcribed and themes from all of the interviews compiled.  

 

Risks/Discomforts of Being in this Study  

 The study has minimal risks.  Some of the questions in the interview and the questionnaire are of a 

personal nature and may cause you some discomfort or distress.  You may skip any question that you 

do not feel comfortable answering and can pause or end the interview at any time. Your family 

support worker will be available if you want to discuss some of the issues after the interview and/or 

seek support for yourself or your family; the researcher can put you in touch with him or her. 

 

Benefits of Being in the Study 

 The study will give you the opportunity to think more about your relationships with your children and 

your partner/co-parent.  In addition, you will have an opportunity to talk about family issues that are 

important to you, revisit what you have learned during the Parenting in Partnership program, and 

reflect on your goals for the future. 

 

 Your participation in this study may also benefit other families by providing a better understanding of 

how to improve children’s healthy development and well-being. It will also help researchers learn 

how the Parenting in Partnership program was helpful to families, and may contribute to the longevity 

of Parenting in Partnership program, as well as the development of future programs based on the 

Supporting Fatherhood Involvement model. 

 

Confidentiality 

 Your participation will be kept confidential.  The questionnaires and the interviews will be conducted 

in the privacy of your home or preferred location. Your decision to participate will be shared only 

among the research team at Smith College and the Parenting in Partnership staff at Norwood.  The 

information you provide will not be shared outside of the Smith College research team and the Data 

Manager for the Parenting in Partnership program unless you provide information that you are at risk 

for harming yourself or someone else; such information will be brought to the attention of the 

Parenting in Partnership staff and may need to be reported to child protective services or law 

enforcement. Before choosing to report such information, the researcher will discuss with you what 

he/she needs to report before doing so. Information will be compiled in a final report for the funders 

of the program, but all information will be reported in aggregate, and any quotes or examples will be 

carefully disguised.  

 

 All research materials including recordings, transcriptions, analyses and consent documents will be 

stored in a secure location for three years according to U.S. federal regulations. In the event that 

materials are needed beyond this period, they will be kept secured until no longer needed, and then 

destroyed. All electronically stored data will be password protected during the storage period. We 

will not include any information in any report we may publish that would make it possible to identify 

you.  
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Payments/gift  

 You will receive the following gift after completing both the questionnaire and interview: a 15 dollars 

gift certificate to a local coffee shop or grocery store.  The gift certificate will be delivered to you by 

your family support worker. 

 

Right to Refuse or Withdraw 

 The decision to participate in this study is entirely up to you.  You may decide not to take part in the 

study without affecting your relationship with the researchers of this study, Smith College, or the 

Centre.  Your decision to decline will not prevent you from receiving any services now or in the 

future at Norwood Child and Family Resource Centre.  You have the right not to answer any single 

question, as well as to withdraw completely up to the date noted below. If you choose to withdraw, I 

will not use any of your information collected for this study. You must notify me of your decision to 

withdraw by email or phone by March 1, 2014. After that date, your information will be part of the 

thesis and final report. 

 

 Right to Ask Questions and Report Concerns 

 You have the right to ask questions about this research study and to have those questions answered by 

me before, during or after the research.  If you have any further questions about the study, at any time 

feel free to contact researchers Todd Chen at xxxxxx@xxxx, (xxx)xxx-xxxx or Sarah Robins at 

xxxxxx@xxxx, (xxx)xxx-xxxx.  If you would like a summary of the study results, please let one of us or 

your family service worker know and we will send you one once the study is completed. If you have 

any other concerns about your rights as a research participant, or if you have any problems as a result 

of your participation, you may contact the Chair of the Smith College School for Social Work Human 

Subjects Committee at (413) 585-7974. 

 

 

 

 

 

Consent 
 Your signature below indicates that you have decided to volunteer as a participant in this study, and that you 

have read and understood the information provided above. You will be given a signed and dated copy of this 

form to keep.   

 

 
Name of Participant (print): _______________________________________________________ 

Signature of Participant: _________________________________ Date: _____________ 

Signature of Researcher(s): _______________________________  Date: _____________ 

………………………………………………………………………. 
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Appendix E 

 

 

Consent to Participate in a Research Study 

Smith College School for Social Work ● Northampton, MA 

 

…………………………………………………………………………………. 

 

Title of Study: Supporting Father Involvement (SFI), Lethbridge Site 

Lead Researcher:  Dr. Marsha Pruett, Smith College School of Social Work, 413-585-7997 

Co-Researchers: Todd Chen, Rachel Honig, Annabel Lane, and Sarah Robins 

                 (Smith College School for Social Work) 

…………………………………………………………………………………. 

 

Introduction 

 You are being asked to help us understand what you learned in the Supporting Father Involvement 

(SFI) program at Family Centre by participating in follow-up research on the program’s effectiveness. 

 You were selected as a possible participant because of your previous participation in the program.   

 Please read this form and ask any questions that you have before agreeing to be in the study.  

 

Purpose of Study   

 The purpose of the study is to better understand the experiences of the families who participated in the 

SFI program. We would like to learn more about how your family may or may not have changed in the 

time since you participated in the program. In this program evaluation, we will ask for information 

about your well-being as an individual, partner/co-parent, and parent, as well as your children’s well-

being, and relationships within your family. 

 This study is being conducted to assist the program funders in attracting interest for additional funding 

for the program. This study also fulfills a requirement for the researchers’ Master’s in Social Work 

(MSW) degrees.  

 Ultimately, this research may be published or presented at professional conferences.   

 

Description of the Study Procedures 

 If you agree to be in this study, you will be asked to:   

 

4) Participate in a brief, introductory conversation with a Smith graduate student researcher over the 

phone.  The purpose of this conversation is to explain what the study is about and how it will be 

conducted, and to answer any questions you might have. The researcher will also explain the 

consent form and issues of confidentiality. 

  

5) Complete a questionnaire that can be filled out online, mailed, or delivered to you by your case 

manager.  This questionnaire should take about 20 minutes to complete.  The survey is just like 

the ones you have filled out in the past, with a few additional questions. 
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6) Participate in an interview by phone or Skype that will last about 45 minutes.  Each parent will 

have a separate interview, which will consist of answering questions about how you are thinking 

about your SFI experiences and how your thinking has evolved over the past year.  Although this 

interview will be conducted separately for each parent, participation from both parents is strongly 

encouraged.  An audio recorder will be used for this interview, so the interview can be transcribed 

and themes from all of the interviews compiled.  

 

Risks/Discomforts of Being in this Study  

 The study has minimal risks.  Some of the questions in the interview and the questionnaire are of a 

personal nature and may cause you some discomfort or distress.  You may skip any question that you 

do not feel comfortable answering and can pause or end the interview at any time. Please contact your 

SFI case manager if you want to discuss some of the issues after the interview and/or seek support for 

yourself or your family. 

 

Benefits of Being in the Study 

 The study will give you the opportunity to think more about your relationships with your children and 

your partner/co-parent.  In addition, you will have an opportunity to talk about family issues that are 

important to you, revisit what you have learned during the SFI program, and reflect on your goals for 

the future. 

 

 Your participation in this study may also benefit other families by providing a better understanding of 

how to improve children’s healthy development and well-being. It will also help researchers learn 

how the SFI program was helpful to families, and may contribute to the longevity of the local SFI 

program, as well as the development of future programs based on the SFI model. 

 

Confidentiality 

 Your participation will be kept confidential.  The questionnaires and the interviews will be conducted 

in the privacy of your home or preferred location. Your decision to participate will be shared only 

among the research team at Smith College and the SFI staff at Family Centre.  The information you 

provide will not be shared outside of the Smith College research team or the SFI Data Manager unless 

you provide information that you are at risk for harming yourself or someone else; such information 

will be brought to the attention of the SFI staff at Family Centre and may need to be reported to child 

protective services or law enforcement. Before choosing to report such information, the researcher 

will discuss with you what he/she needs to report before doing so. Information will be compiled in a 

final report for the funders of the program, but all information will be reported in aggregate, and any 

quotes or examples will be carefully disguised. In no ways will we disclose information that would 

identify your personal details when presenting our research for any of the purposes outlined above. 

 

 All research materials including recordings, transcriptions, analyses and consent documents will be 

stored in a secure location at Smith College for three years according to U.S. federal regulations. In 

the event that materials are needed beyond this period, they will be kept secured until no longer 

needed, and then destroyed. All electronically stored data will be password protected during the 

storage period. We will not include any information in any report we may publish that would make it 

possible to identify you.  

 

Payments/gift  

 You will receive the following gift after completing both the questionnaire and interview: a $15 dollar 

gift certificate to a local coffee shop (Tim Hortons). 
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Right to Refuse or Withdraw 

 The decision to participate in this study is entirely up to you.  You may decide not to take part in the 

study without affecting your relationship with the researchers of this study, Smith College, or Family 

Centre.  Your decision to decline will not prevent you from receiving any services now or in the 

future.  You have the right not to answer any single question, as well as to withdraw completely up to 

the date noted below. If you choose to withdraw, I will not use any of your information collected for 

this study. You must notify me of your decision to withdraw by email or phone by March 1, 2014. 

After that date, your information will be part of the thesis and final report. 

 

 Right to Ask Questions and Report Concerns 

 You have the right to ask questions about this research study and to have those questions answered by 

me before, during or after the research.  If you have any further questions about the study, at any time 

feel free to contact researchers Rachel Honig at xxxxxx@xxxx, (xxx)xxx-xxxx or Sarah Robins at 

xxxxxx@xxxx, (xxx)xxx-xxxx.  If you would like a summary of the study results, please let one of us or 

your family service worker know and we will send you one once the study is completed. If you have 

any other concerns about your rights as a research participant, or if you have any problems as a result 

of your participation, you may contact the Chair of the Smith College School for Social Work Human 

Subjects Committee at (413) 585-7974. 

 

 

Consent 
 Your signature below indicates that you have decided to volunteer as a participant in this study, and that you 

have read and understood the information provided above. You will be given a signed and dated copy of this 

form to keep.   

 

…………………………………………………………………………………. 

 

Name of Participant (print): _______________________________________________________ 

Signature of Participant: _________________________________ Date: _____________ 

Signature of Researcher(s): _______________________________  Date: _____________ 

 

…………………………………………………………………………………. 
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Appendix F 
 

 

 

Consent to Participate in a Research Study 

Smith College School for Social Work ● Northampton, MA 

 

…………………………………………………………………………………. 

 

Title of Study: Supporting Father Involvement (SFI), Cochrane Site 

Lead Researcher:  Dr. Marsha Pruett, Smith College School of Social Work, 413-585-7997 

Co-Researchers: Todd Chen, Rachel Honig, Annabel Lane, and Sarah Robins 

                 (Smith College School for Social Work) 

…………………………………………………………………………………. 

 

Introduction 

 You are being asked to help us understand what you learned in the Fathers Matter program at the 

Western Rocky View Parent Link Centre by participating in follow-up research on the program’s 

effectiveness. 

 You were selected as a possible participant because of your previous participation in the program.   

 Please read this form and ask any questions that you have before agreeing to be in the study.  

 

Purpose of Study   

 The purpose of the study is to better understand the experiences of the families who participated in the 

Fathers Matter program. We would like to learn more about how your family may or may not have 

changed in the time since you participated in the program. In this program evaluation, we will ask for 

information about your well-being as an individual, partner/co-parent, and parent, as well as your 

children’s well-being, and relationships within your family. 

 This study is being conducted to assist the program funders in attracting interest for additional funding 

for the program. This study also fulfills a requirement for the researchers’ Master’s in Social Work 

(MSW) degrees.  

 Ultimately, this research may be published or presented at professional conferences.   

 

Description of the Study Procedures 

 If you agree to be in this study, you will be asked to:   

 

7) Participate in a brief, introductory conversation with a Smith graduate student researcher over the 

phone.  The purpose of this conversation is to explain what the study is about and how it will be 

conducted, and to answer any questions you might have. The researcher will also explain the 

consent form and issues of confidentiality. 
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8) Complete a questionnaire that can be filled out online, mailed, or delivered to you by your case 

manager.  This questionnaire should take about 20 minutes to complete.  The survey is just like 

the ones you have filled out in the past, with a few additional questions. 

 

9) Participate in an interview by phone or Skype that will last about 45 minutes.  Each parent will 

have a separate interview, which will consist of answering questions about how you are thinking 

about your SFI experiences and how your thinking has evolved over the past year.  Although this 

interview will be conducted separately for each parent, participation from both parents is strongly 

encouraged.  An audio recorder will be used for this interview, so the interview can be transcribed 

and themes from all of the interviews compiled.  

 

Risks/Discomforts of Being in this Study  

 The study has minimal risks.  Some of the questions in the interview and the questionnaire are of a 

personal nature and may cause you some discomfort or distress.  You may skip any question that you 

do not feel comfortable answering and can pause or end the interview at any time. Your case manager 

will be available if you want to discuss some of the issues after the interview and/or seek support for 

yourself or your family; the researcher can put you in touch with him or her. 

 

Benefits of Being in the Study 

 The study will give you the opportunity to think more about your relationships with your children and 

your partner/co-parent.  In addition, you will have an opportunity to talk about family issues that are 

important to you, revisit what you have learned during the Fathers Matter program, and reflect on 

your goals for the future. 

 

 Your participation in this study may also benefit other families by providing a better understanding of 

how to improve children’s healthy development and well-being. It will also help researchers learn 

how the SFI program was helpful to families, and may contribute to the longevity of the Fathers 

Matter program, as well as the development of future programs based on the SFI model. 

 

Confidentiality 

 Your participation will be kept confidential.  The questionnaires and the interviews will be 

conducted in the privacy of your home or preferred location. Your decision to participate will be 

shared only among the research team at Smith College and the Fathers Matter staff.  The 

information you provide will not be shared outside of the Smith College research team or the SFI 

Data Manager for the Families Matter program unless you provide information that you are at 

risk for harming yourself or someone else; such information will be brought to the attention of the 

Families Matter staff and may need to be reported to child protective services or law enforcement. 

Before choosing to report such information, the researcher will discuss with you what he/she 

needs to report before doing so. 

 All research materials including recordings, transcriptions, analyses and consent documents will 

be stored in a secure location for three years according to U.S. federal regulations. In the event 

that materials are needed beyond this period, they will be kept secured until no longer needed, 

and then destroyed. All electronically stored data will be password protected during the storage 

period. We will not include any information in any report we may publish that would make it 

possible to identify you.  

 

Payments/gift  

 You will receive the following gift after completing both the questionnaire and interview: a 15 dollar 

gift certificate to a local coffee shop.  The gift certificate will be delivered to you by your case 

manager. 
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Right to Refuse or Withdraw 

 The decision to participate in this study is entirely up to you.  You may decide not to take part in the 

study without affecting your relationship with the researchers of this study, Smith College, or the 

Parent Link Centre.  Your decision to decline will not prevent you from receiving any services now or 

in the future at the Centre.  You have the right not to answer any single question, as well as to 

withdraw completely up to the date noted below. If you choose to withdraw, I will not use any of your 

information collected for this study. You must notify me of your decision to withdraw by email or 

phone by March 1, 2014. After that date, your information will be part of the thesis and final report. 

 

 Right to Ask Questions and Report Concerns 

 You have the right to ask questions about this research study and to have those questions answered by 

me before, during or after the research.  If you have any further questions about the study, at any time 

feel free to contact researchers Annabel Lane at xxxxxx@xxxx, (xxx) xxx-xxxx or Sarah Robins at 

xxxxxx@xxxx, (xxx) xxx-xxxx. If you would like a summary of the study results, please let one of us or 

your case manager know and we will send you one once the study is completed. If you have any other 

concerns about your rights as a research participant, or if you have any problems as a result of your 

participation, you may contact the Chair of the Smith College School for Social Work Human 

Subjects Committee at (413) 585-7974. 

 

Consent 
 Your signature below indicates that you have decided to volunteer as a participant in this study, and that you 

have read and understood the information provided above. You will be given a signed and dated copy of this 

form to keep.   

 

…………………………………………………………………………………. 

 

Name of Participant (print): _______________________________________________________ 

Signature of Participant: _________________________________ Date: _____________ 

Signature of Researcher(s): _______________________________  Date: _____________ 

 

…………………………………………………………………………………. 
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Appendix G 

 

HSR Approval Letter 
 

 

 

 
   

School for Social Work 

  Smith College 

Northampton, Massachusetts 01063 

T (413) 585-7950     F (413) 585-7994 

January 4, 2014 

 

Todd Chen, Rachel Honig, Annabel Lane, and Sarah Robins 

 

Dear Todd, Rachel, Annabel and Sarah, 

 

You did a very nice job on your revisions. Your project is now approved by the Human Subjects 

Review Committee. 

 
Please note the following requirements: 

Consent Forms:  All subjects should be given a copy of the consent form. 

 

Maintaining Data:  You must retain all data and other documents for at least three (3) years past 

completion of the research activity. 

 

In addition, these requirements may also be applicable: 

 

Amendments:  If you wish to change any aspect of the study (such as design, procedures, consent forms 

or subject population), please submit these changes to the Committee. 

 

Renewal:  You are required to apply for renewal of approval every year for as long as the study is active. 

 

Completion:  You are required to notify the Chair of the Human Subjects Review Committee when your 

study is completed (data collection finished).  This requirement is met by completion of the thesis project 

during the Third Summer. 

 

Congratulations and our best wishes on your interesting study. 

 

Sincerely, 

 
Elaine Kersten, Ed.D. 

Co-Chair, Human Subjects Review Committee 

 

CC: Marsha Pruett, Research Advisor 
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